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Part 1:  Introduction 
and Background



Office of Civil Rights 
(OCR)

Compliance Review

Settlement Agreement (case # 10035004)

English Language Learner Services

Evaluation, Placement and Provision of Services to National-
Origin-Minority, LLP Students with Disabilities



System Performance Review and 
Improvement (ODE)

Significant Disproportionality 
(USDOE)









So how is the district 
responding to the 

data?
Cultural Diversity

Linguistic Diversity

CLD/IIPM Pre/Referral Process

Non-discriminatory Assessment 



Cultural Diversity



Socio-cultural 
Considerations

Experiential Differences

Importance of Group

Expectations

Acculturation

Linguistics Differences

Limited English and 
Limited Native 
Language

Second Language 
Acquisition Stage

Nonverbal and 
Sociolinguistic 
Differences

Behavior Problems 
(Psychodynamics of 
Acculturation)

Interaction Patterns



Socio-cultural 
Considerations

Discrimination and 
Survival Skills

Cognitive and 
Learning Strategies

Different Perceptual 
Categorization

Orthographic Differences

Different Cognitive 
Concepts

Different Learning 
Strategies



Linguistic Diversity



Language Development vs. 
Disorder

Language loss has been defined as a process in which a person’s native 
language abilities are diminished or cease to continue to develop.  It may 
erroneously be considered symptomatic of a language disability (pg. 24 

CLD Document)

Language processing deficits that can be present in learning-disabled 
students but could be attributed to the second-language learning process: 

lack of attention 

difficulty interpreting verbal messages

difficulty retrieving stored information

difficulty sequencing and organizing information

1-when students have few experiences on which to relate new information they may find it difficult to pay attention and to remember
    when they have little prior knowledge or experiences on which to base present information they frequently become restless and inattentive

2-the way on which we perceive and organize information/language is learned through enculturation and transmitted by caregivers

3--students in the process of learning a new language often experience difficulty with academic concepts and language such as sequencing, 
temporal markers and such because these terms and ideas are more abstract, less easily understood

-the side effects of culture shock look a lot like the indicators of learning and behavior disabilities-depression, anxiety, behavior problems
-
... than ideas and terms that communicate social interactions and intents
-when second language learners enter into meaningful communication, they often appear as lang disorders because of disfluencies that are part 
of second language development



SPED ELL

• Specific Learning Disability 

• Provides targeted instruction 
in specific skill areas

• Instruction is focused on 
learning specific skills and 
compensatory strategies

• Lack of second-language 
proficiency

• Global language development 
strategies that draw on: building 
then activating prior knowledge, 
focusing on vocabulary 
development, organizing themes 
or strands that connect the 
curriculum across subject areas, 
providing opportunities to review 
previously learned concepts and 
teaching them to apply those 
concepts

• Instruction is focused on 
learning the function and form 
of English

1- Special educationʼs traditional focus is on incremental mastery of discrete sequential skills.  Special education could prevent a student from 
having to grapple with authentic problem solving using meaningful academic language.

2- large amounts of meaningful exposure to academic language, in interactive situations, with appropriate scaffolding is needed to help them 
complete tasks that they can't yet complete by themselves
introduced, written, repeated, highlighted for students to see, make language memorable:
hands-on activities, visuals, songs, graphic organizers,--involves all modalities, natural progression of language acquisition, exposure to 
appropriate language models, culturaly and linguitsicaly environment

3- Blooms taxonomy- knowledge, comprehension, application, analysis, synthesis, evaluation



Language Development vs. 
Disorder

Asian- Many Asian countries have numerous languages and dialects that 
may or not be mutually intelligible.  For example, there are over 87 languages 
and dialects in China and the Philippines.  The Indian constitution recognizes 
15 major languages, but India has over 700 dialects.

Spanish- There are variations in pragmatics, syntax, morphology, and 
phonology from country to country i.e., gordo (fat) is pronounced “goldo” by 
many Spanish speakers in Puerto Rico and the Dominican Republic; popote  
(straw-Mexican dialect) is said “cañita” in Peru.

Native American- There are over 200 Native American languages spoken in 
the US and dialectical variations exist within each of these languages.

African American English- AAE is a fully developed language with a system 
of rules governing its structure and use.

I got five finger on each hand-asian  omission of plurals

This cake is more big-spanish superiority is demonstrated by using mas

They going to a movie- AA omission of ʻtoʼ beʼ forms such as “is, are”

I runned to the store.- anglo 4yr old



Table Discussion

What about the data?

Was it what you expected? Why? Why not?

What are the language and cultural barriers to 
learning?

In your school, what are the language and 
cultural barriers to instruction?



The English Language 
Development (ELD) Program



The English Language 
Development (ELD) Program

1.  What is the purpose of ELL instruction?

2.   Who provides ELL instruction?  

     3.  What curriculum is used?
     4.   How many minutes of instruction are 
          required?
     5.  How is language proficiency assessed?
     6.   How does ELL instruction fit into the IIPM   
          tiered model?



English Language Proficiency 
Assessment (ELPA) Levels

Level 1- Pre-production and Beginning Stage

Level 2- Early Intermediate Stage

Level 3- Intermediate Stage

Level 4- Early Advanced Stage

Level 5- Advanced Stage



The Role of the CLD/
SPED Team

Bilingual/Bicultural School Psychologist & Speech 
Pathologist

Consultative Model

Collaborative work with the building’s IIPM Team

Gather and or review student and family background 
information which has been obtained from the IIPM team

Consult with the building’s IEP team

1. work with ESS and the ELD department 
2. to ensure the IIPM model and IIPM Pre-Referral Process for CLD student includes culturally 
and linguistically responsive instruction in the core curriculum and ELD program reading 
curricula which include at tier II differentiated and at tier III targeted instruction that meets 
the individual learner needs along with progress monitoring in gen ed. and if needed in the 
ELD program.
3. someone knowledgeable about the student’s culture and acculturation experience as well 
as first and second language background. This also includes obtaining information on any 
factors which need to be considered as exclusionary factors.
4. evaluation planning, complete the CLD/SPED Comprehensive Evaluation and participate in 
eligibility, IEP development, placement and service decisions.



10 minute BREAK



Part 2:  Tiers I-III for 
students that are culturally 

and/or linguistically 
diverse



Tier I























What do their 
schedules look like?



Reading Schedules

Mei Li, 5th grader 
(monitor status)

60 min Core (Tier I)

30 minutes (Tier 
II)Differentiation using 
approaching level 
readers

Eugenio Manzana, 
2nd grader (receiving 
ELD services)

30 min Core (Tier I)

30 min (Tier II) 
Differentiation using 
ELL leveled readers

30 min Avenues (ELD)



Tier II



Tier II
 Comprehensive Core Reading Instruction with Differentiation

Instruction:
• All students receive instruction in the Tier II Comprehensive Core Reading Instruction with 
Differentiation.
• Tier II instruction is more differentiated and skill focused than in Tier I and allows the general 
education teacher, with collaborative support from Title 1, reading specialist, facilitating teacher, and/
or special education teacher, to address the instructional, learning, and cultural/linguistic needs of 
individuals and/or group of students (on, below, language support, or challenge level) in the core 
curriculum. Teachers may also use supplemental instructional materials. 

Implementation Responsibility:
• The general education teacher, with collaborative support from Title 1, reading specialist, facilitating 
teacher, and/or special education teacher.

Progress Monitoring:
• 6 weeks -Only students (not currently in an ELD curriculum) recommended from Tier I for progress 
monitoring receive a minimum of six weeks of differentiated instruction with three progress 
monitoring data measures in Tier II. 
• CLD students receiving instruction in the ELD curriculum and recommended from Tier I for Tier II – 
Instructional Differentiation with progress monitoring – will: 

1. Continue to receive progress monitoring in the ELD curriculum using appropriate CBM 
assessments;
2.  Have optional progress monitoring in EasyCBM or DIBELs;
3.  Receive instructional differentiation with progress monitoring in the ELD curriculum for 12 
weeks; and
4.  Receive Tier II – Comprehensive Core Reading Instruction with Differentiation in the general 
education classroom. 

• School teams or programs may decide to progress monitor students at or above the 20th percentile.  
• Written Parent Notification is required for progress monitoring in Tier II and Tier III as part of the 
IIPM Pre/Referral Process and RtInst  methodology.



Decision Rules:
• A student may be recommended by the IIPM Team from Tier II for Tier III 
– Targeted Instructional Intervention when:

1. After receiving a minimum of six weeks (twelve weeks for students 
receiving instruction in the ELD curriculum) of Tier II – Comprehensive 
Core Reading Instruction with Differentiation and progress monitoring;
2.  After collection of three sets of data (six sets of data for students 
receiving instruction in the ELD curriculum); and
3. Measured achievement falls below the projected aim line or produces a 
flat progress trend.

• The IIPM Team may discontinue or extend Tier II progress monitoring if 
interventions are successful based on progress monitoring and RtInst 
methodology data.





Mei Li 
CLD Summary, page 2



Mei Li









Eugenio Manzana
CLD Summary pg 2



Eugenio Manzana







Tier II  Step 2



Table Discussion

How do you differentiate for CLD students in 
your building?

What is working well this year?

What might you work to improve for next year?



Tier III







Reading Schedules 
Mei Li, 5th grader 
(monitor status)

60 min Core (Tier I)

30 minutes (Tier 
II)Differentiation using 
approaching level readers

15 min 5x wkly Targeted 
Intervention (1:1)

Eugenio Manzana, 2nd 
grader (receiving ELD)

30 min Core (Tier I)

30 min Differentiation using 
ELL leveled readers

30 min 4x wkly Avenues 
(ELD)

40 min 2x wkly Targeted 
Intervention (1:1)







Comprehension Scores

5th grade benchmark- 55% accuracy, below the 10th 
percentile
4th grade progress monitoring- 70% accuracy, 
between the 10th and 20th percentile
3rd grade progress monitoring- 85% accuracy, 
between the 50th and 90th percentile











Tier III Step 2



Table Discussion

Would you refer Eugenio?   Why? Why not?

Would you refer Mei Li?   Why? Why not?

What information was key in guiding your team 
to their decision? 

What other information would be helpful?



Tier III Step 3



Special Education Comprehensive 
Evaluation for Culturally and 

Linguistically Diverse (CLD) Students 



Comprehensive Framework for 
Nondiscriminatory Assessment
Assess and evaluate the learning ecology;

Assess and evaluate language proficiency;

Assess and evaluate opportunity for learning;

Assess and evaluate educationally relevant cultural and linguistic factors;

Evaluate, revise, and re-test hypothesis;

Determine the need for language(s) of assessment;

Reduce bias in traditional testing practices;

Utilize authentic and alternative assessment procedures;

Evaluate and interpret all data with the context of the learning ecology; and 

Link assessment to intervention.

•District has adopted this framework.
•It allows for a collaborative approach to the assessment process where the IIPM team the evaluation team and the parents to work together the share information and make decisions together.

1.hypothesis needs to be developed around the individual’s unique experiential background within the context of the learning environment. MAy include comparing behaviors, perfiormance or functioning between non-academic/home/community.
2.Determine current level of language proficiency in L1 and L2. BICS & CALP
3.determine if the individual has had adequate “opportunity to learn” (attendance, experience with school environment/setting, match between students language and language of instruction, parents ability to support language of instruction, years on instruction in L1 (native language) and L2 (English), quality of L1 instruction and English instruction through ELL or immersion programs, cultural relevance of the curriculum, 
frequency of changes in school, relative consistency in and across the curricula, teaching strategies/styles/attitudes/expectations, system attitude regarding dual language learners, socializing with peers vs. isolation of peers.
4.Factors that must be examined: current language of the home, L1 language, informal experience with L1 and English, birth order/relative impact of siblings and their lang. development, fluency in L1 and English, present level of literacy in L1 and English, parent’s level of education, parents socio-economic status.
5.there are no plausible or demonstrable external factors that can account for the student’s learning difficulties and that the consideration of possible intrinsic factors should be entertained.
6. Assessors should consider the individual’s primary language ability. Options: testing in L1 and English assessments, the assessor should posses knowledge regarding any relevant factors that influence the student’s unique experience and how they may affect learning and development.
7.choices: administer tests in a standardized way and attempt to evaluate the results in a non-discriminatory manner (use CHC Culture Language Matrix*handout*) - knowing the test properties relative to cultural loading and linguistic demand creates basis for test selection - this will not violate standardization. Modify the testing process in a was that is less discriminatory (ie - bilingual assessment, extended/expanded 
instructions on sample items, mediation of concepts to facilitate comprehension, extension/elimination of time limits,acceptance of alternative responses (diff. language, culture-specidic responses, non-verbal gestures), additional probing and querying of incorrect responses.
8.nonstandardized assessment strategies, evaluation of learning and performance through curriculum based materials, performance based assessment that are evaluated more by task completion w/in context than answering factual questions out of context.
9.Data should be evaluated in an integrated manner - student’s unique experience, background, environmental influences (cultural/linguistic differences). observed and measured performance. do not use single-scores combination of product of scores and unduly favoring certain data will lead to discriminatory inferences and outcomes.
10.assessment is of little value unless it can be extended to incorporate appropriate interventions. this may include modifications to instruction/programs and the provision of specific remedial strategies regardless if the student qualifies for SPED or not. Information form performance and casual/contributory factors has considerable value in the development of appropriate interventions.



Where can I find the 
information from today?

CLD Binder for each 
building

4j Website

Departments

Instruction Services

Left hand side- curriculum

IIPM

CLD


