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Report to the Superintendent
Introduction

The Eugene School District 4] is in its second year of a comprehensive effort to support
all of the district’s elementary schools — neighborhood and alternative — in providing
effective learning environments and equitable access and opportunity for all the
district’s children and families.

As one component of that effort, the Board has directed the superintendent to
periodically review the district’s alternative schools to ensure that they continue to meet
Board and district goals, and perform consistent with Board policy. The superintendent
appointed a review team consisting of Carl Hermanns, Jerry Henderson, Kay Mehas,
and Ray Gross to conduct these alternative school reviews.

Last year four alternative schools were chosen for review: Eastside, Family School,
Hillside, and Magnet Arts. The remaining four alternative schools — Buena Vista,
Charlemagne at Fox Hollow, Yujin Gakuen, and Corridor — are the subjects of this
report.

In the introduction to last year’s Alternative School Review Report we outlined the
research and the historical and local context that informed and guided our thinking as
we proceeded with the review process. We have included that section in the
Appendices of this year’s report for readers who would like to review those factors (see
Appendix 11).

Prior to presenting the criteria assessments for the schools we reviewed this year, we
would like to provide a brief overview of four topics that are pertinent to the
assessments: language immersion, special education and language immersion, grade-
level caps, and diversity.

Language Immersion

Three of the four schools we reviewed this year are language immersion schools. Of
those schools, Yujin Gakuen and Charlemagne have implemented a program in which
children spend half of their day learning in the immersion language and half of their
day learning in English. We refer to those programs as 50/50 in our school criteria
assessments. Buena Vista is in the process of transitioning from a 50/50 program to
what we refer to as a full immersion program, in which children spend their entire day
learning in the immersion language until 3" or 4™ grade', when English instruction is
then added and the program begins to function as a 50/50 program. Because most
children served by this type of program speak English as their home language, research
has shown that the students learn their new language effectively and efficiently through
the immersion program and generally catch up quickly to their monolingual peers
when instruction in English is introduced at the 3 or 4" grade.

" Buena Vista’s immersion transition will be completed next year. This year, half day English
instruction is introduced in 3™ grade; next year it will be introduced at 4™ grade.
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Special Education and Language Immersion

While serving children with special needs is an important concern for all schools, the
relationship of special education with our language immersion schools raised specific
questions in our reviews of the immersion schools. As reported in the Superintendent’s
Access and Options report, there have been anecdotal reports that some alternative
schools, including some immersion schools, had discouraged special education students
from attending their schools, or counseled them out of their programs. These reports
led us to consider three questions:

1) Are the immersion schools discouraging special needs children from attending
their schools, or counseling them out once they are there?

2) Is the relatively low percentage of special education students attending the
immersion schools a result of an unwelcoming atmosphere, or the result of
parents’ and/or the schools’ beliefs that immersion schools would not be
educationally helpful or appropriate for special needs students? and

3) What does the research about special education and language immersion tell us?

In examining question 1, principals and staff at some of our immersion schools
acknowledged that in the past, children with special needs have been counseled out of
immersion programs, and/or advised that language immersion programs might not be
educationally appropriate for them. However, all three schools emphatically assert that
although that may have happened in the past, it does not happen now. All three
schools do have special education teams, and we observed special needs children being
served in all three schools during our school visits. We recognize that in certain cases
the placement of a special needs child in an immersion program could be legitimately
questioned by the child’s parents or the school. In such cases, we agree with the Access
and Options recommendation which states that the school must have a meeting with
the principal, the parent, and a special education administrator to review why the
child’s placement is being questioned, in order to assure that attending a different
school would in fact be in the best interest of the child; and, if that is the case, to
determine where a better placement for the child might be. We recommend that the
district implement this procedure immediately.

Question 2 asks if the relatively low percentage of special education students attending
the immersion schools is a result of an unwelcoming atmosphere at the school, or of
parent/community beliefs about the educational appropriateness of immersion schools
for special needs students. Our observations during the school visits and our
conversations with the staffs at each school did not qualify the review team to
definitively assess if there are underlying issues at the schools that may discourage
special education students from attending the immersion schools. Therefore, while we
did not observe any such issues and believe that the schools are sincere in their desire to
serve special needs children well, we have recommended in the individual school
reports that district staff work with the immersion schools to look at their school culture
and climate to determine if there are impediments to special needs children, or any
children, attending and being well-supported in their schools.

Regarding parent/community beliefs, we did find evidence that some parents and
community advocates for special needs children believe intuitively that language
immersion programs may not be suitable for special education students. Discussions
with community advocates and parents revealed that for many, the idea of children
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with learning challenges taking on the additional challenge of learning a second
language seemed problematic.

Question 3: The research. It is not surprising that many people would intuitively
believe that children with learning challenges would encounter even greater and more
problematic challenges if required to learn, and learn in, a second language. Research
over the past 25 years, however, indicates that this is not the case. We have provided a
list of selected citations (see Appendix 10) that presents findings from research
conducted between 1982 and 2004. Although there are some conflicting findings (see
Cummins, 1984 for a critique of conflicting evidence), research evidence seems to
largely converge on the consensus that children with learning challenges do as well in
immersion programs as children with similar challenges do in monolingual English
programs. In other words, there is no differential effect — children with learning
challenges make equivalent academic progress in immersion programs to children with
similar learning challenges in monolingual English programs. Additionally, children
with special needs in immersion programs can become quite competent in
understanding and speaking the second language, which, besides being a wonderful
accomplishment in itself, can provide a tremendous boost to the confidence and self-
esteem of these children. Therefore, the research strongly indicates that in general,
there is no reason that special needs children whose families are supportive of an
immersion program should not participate in an immersion program.

That said, the research also is clear that there is great variation among all children, and
that there may be children with particular learning challenges for whom an immersion
program would not be optimal. It is at this point that district special education staff
with specific understandings of language acquisition and child development need to be
called in to assist the school staff and the child’s family in making a program
determination that will be most beneficial for the educational success of the child.

A quote from Genesee, et al. (2004, p. 212) sums up our thinking about language
immersion and special education:

“Finally, it is always important to realize that dual language learning itself is not a
cause of language impairment. Everything we know about children tells us that they
are capable of acquiring more than one language, simultaneously or successively.
Furthermore, our own work on bilingual French English children with SLI [selective
language impairment] as well as Bruck's earlier work on school children with
language impairment attest to their ability to learn more than one language. This
research also shows that children with SLI will be challenged in learning two
languages, just as they are challenged in learning one language. Our task is to create
the optimal conditions that will make this possible given the capacities that children
with and without impairment have.”

Grade-level Caps

Last year the superintendent recommended, and the board approved, the removal of
grade-level caps for the four alternative schools reviewed that year. The reasoning for
this recommendation centered around equity and educational justification.
Neighborhood schools must accommodate the children who come to their doors, often
resulting in fluctuating class sizes and staffing modifications across grade levels;
alternative schools with grade-level caps were significantly advantaged by predictable
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and stable class sizes at each grade. We concluded that since there was no strong
educational justification for retaining grade level caps for the four alternative schools
we reviewed, there was no basis to support the continuance of the caps. We therefore
recommended the elimination of grade-level caps for those four schools. We did not
include the language immersion schools in that recommendation because we were open
to the possibility that there could be a strong educational justification for grade-level
caps in those schools. The Board also chose not to include Corridor because we had not
yet reviewed the school, and therefore could not make a determination based on
evidence.

This year we discussed grade-level caps with the immersion schools and with Corridor,
and asked them to carefully consider the issue and make an educational rationale for
grade-level caps if they thought it appropriate to do so. After looking closely at the data
and carefully discussing it with the review committees from each school, we
determined that there was not a strong enough educational rationale to justify the
continuance of grade-level caps in the immersion schools or Corridor, and therefore
recommend that grade-level caps be eliminated for all alternative schools.

Diversity

Criterion #5 of the Alternative School Review document asks: “To what extent does the
alternative school or program contribute to the board’s goal of increasing equity and diversity in
all schools?”

This criterion reflects a major component in the district’s goal of creating and
preserving a system of schools that serves all of Eugene’s students equitably and well,
and in doing so forestalls the deleterious consequences of economic, racial and ethnic
re-segregation that we can see so clearly in many of this nation’s cities.

Eugene has a district-wide school choice system in which children and families can
attend their neighborhood school or apply to attend any other school in the district,
neighborhood or alternative, if space is available at that school. The district’s challenge
is to ensure that its school choice system facilitates the district’s goal of providing an
excellent and equitable education for all its students, and, in concert with other city
entities, contributes to preventing the re-segregation of the district’s schools.

Criterion #5 speaks directly to this challenge. As we noted in the introduction to last
year’s report (see Appendix 11), we believe that the Board’s strategy of 1) strengthening
neighborhood schools, and 2) ensuring that alternative schools are equally accessible
and welcoming to any children who would benefit from their distinctive educational
programs, presents a promising blueprint for attaining the district’s goal of equitable
and excellent education for all children.

Furthermore, we strongly believe that the Board's strategy of strengthening
neighborhood schools is the key to both an excellent school system and an equitable
system of school choice. With a strong system of neighborhood schools, it is likely that
most parents will choose to send their child to their neighborhood school unless there is
a specific educational program that parents feel would best support their child’s
educational success, and that program is not available in their neighborhood school. In
that case, within the parameters of the district’s school choice program, parents can
access the neighborhood or alternative school they believe would best meet the
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educational needs of their child. With strong neighborhood schools, school choice is
about meeting students’ educational needs, and it goes in both directions: just as some
families and children might want to access a particular program at an alternative
school, others might want to access a program offered at a different neighborhood
school. This type of system, we believe, can lead to more balanced populations of
students in all schools.

For the choice system described above to become a reality, however, the district needs
not only strong neighborhood schools, but also alternative schools that are welcoming
to any family that might desire their specific educational programs for their children,
and that are ready to effectively teach those children. Criterion #5 of the alternative
school review process addresses this second part of the Board's strategy.

In each of the school assessments contained in this report we assess diversity by
examining: 1) objective measures of the diversity of the school’s student population, as
exemplified by the school’s racial and ethnic makeup, the percentages of students
eligible for free or reduced lunch (SES), and the percentages of English language
learners (ELL) and special education students; and 2) evidence of school culture and
instructional practices that do, or could, support diverse student populations. Based on
our findings in these two areas, we have made recommendations that we believe will
enable the schools to meet their obligation to welcome and to serve all children well.

In examining the measures of diversity cited above, we compare the individual school
percentages with district averages across all elementary schools. This basis of
comparison allows us to make relative conclusions about the level of the school’s
diversity. While we believe that this is an appropriate basis of comparison for the
purposes of these reviews (i.e., to assess if the schools are relatively diverse, welcoming
to all families, and ready to teach diverse student populations effectively), we note that
alternative schools do interact with their neighborhood schools and their regions in
varying and complex ways.

We briefly explore this interaction in Corridor’s report to underline the complexity in
examining diversity and how alternative schools can impact their communities. For
example, approximately 86% of Corridor’s students reside in the North region.
Corridor states that by providing a specific educational program for families that might
otherwise choose a school outside the region, they are retaining families in the North
region and thereby contributing to a more diverse student population across all schools
in the North region, including the middle schools and the high school.

On the other hand, if we consider socioeconomic status for the purpose of this example,
we see that Corridor (25% FRL) has a lower percentage of children living in or near
poverty than any of its four surrounding neighborhood elementary schools.
Approximately 26% of Corridor’s students come from the Howard attendance area
(64% FRL), 19% from River Road (70% FRL), 21% from Awbrey Park (37% FRL), and
19% from Spring Creek (37% FRL).” It can be argued that this data suggests that
Corridor is attracting the more affluent children from surrounding neighborhood
schools and thus contributing to the concentrations of poverty in those schools.

? See Appendices 8a and 8b for district elementary school transfer data and FRLY% by school and
region.
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But a closer look at the data also indicates that of all of the children who transfer from
North'’s four neighborhood schools” attendance areas, 24% transfer to Corridor, 20%
transfer to Yujin Gakuen (the region’s other alternative school), 14% transfer to other
alternative schools outside the region, and a full 40% transfer to other neighborhood
schools. Thus it could also be argued that this data suggests that families are choosing a
wide variety of educational options throughout the district. And the data can be parsed
even further to provide additional perspectives.

We include this brief analysis here because we believe that it is relevant to the larger
issue of concentrations of poverty and re-segregation within the district, and we urge
the district to consider this data and its implications in the strategic planning process
that is now taking place.

For the purposes of this review, however, we believe that the data and
recommendations we have provided in the school assessments are appropriate and will
assist the alternative schools in effectively addressing issues of equity and diversity in
order to meet the Board’s requirements for retaining their alternative school
designation.

The Alternative School Review Criteria Assessments

The alternative school review criteria assessments for Buena Vista, Charlemagne at Fox
Hollow, Yujin Gakuen, and Corridor are presented below.

In implementing the review of each school, the review team acquired district data
relevant to the eight review criteria. We then requested that each school provide the
team with supplemental information about selected criteria (see Appendices 1- 4 for the
individual school review documents). We concluded the review process with a visit to
each school, as described in each school’s assessment.

You will find similar language in the four assessments that explains procedures or

processes that were consistent across all four schools. We did this to assure a consistent
format and to facilitate comparisons the reader may wish to make across schools.
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Buena Vista Criteria Assessment

Introduction

Buena Vista Elementary School is located at 1500 Queens Way, in the Sheldon region of
Eugene. It serves 252 students in grades 1 through 5 in a Spanish language immersion
program. Children are fully immersed in Spanish in grades 1 and 2, and beginning in
grade 3 transition to a 50/50 program in which the students spend 50% of their day
learning in Spanish and the other 50% of the day learning in English. The Buena Vista
teaching staff consists of 10 classroom teachers, 1 facilitating teacher, 1 part-time music
teacher, 3 instructional assistants, part-time library and technology support staff, and a
special education team consisting of a resource teacher, a school psychologist, a speech
and language specialist, and a special education instructional assistant. Buena Vista is

the elementary portion of a 1-12 Spanish immersion program that continues in Monroe
Middle School and Sheldon High School.

The review team visited Buena Vista on Monday, 11/6/06 from 9:45 AM to 3:30 PM.
During that time we had an initial meeting with representatives from the school’s
review committee and the principal; visited each of the ten classrooms, grades 1
through 5; met with parents and the staff of Meadowlark regarding Criterion 8 during
lunch; and concluded the day with a follow-up meeting with Buena Vista review
committee members, teachers, and the principal.

Criteria Assessment
We present data below that contributes to our determination of whether Buena Vista's
program continues to meet the board requirements for alternative school designation.

Criterion 1. Does the alternative school/program’s educational program represent a
“distinctive strateqy” for achieving the board’s educational goals as defined in the board’s
adopted goals, quiding beliefs and values, and educational philosophy statement?

1.a How does the alternative school’s program compare to the originally approved charter or
proposal: What is Buena Vista’s purpose now?

Buena Vista’s Alternative School Review document proposes that because its
students and families are citizens of a culturally diverse nation and a globally
interdependent world, there is a need for more individuals to become competent in
more than one language. In preparing its students to succeed in such a world, Buena
Vista’s purpose, and its distinctive strategy to achieve its purpose, centers on a
program that teaches students to become bi-literate in Spanish and English and to
thus graduate from Buena Vista with a command of the Spanish and English
languages, an in-depth understanding and appreciation for the many cultures in
which Spanish is spoken, an appreciation of how customs and language in the U.S.
have been influenced by many different cultures, and a recognition of the worth and
contributions of all people and their cultures.

During our school visit we observed evidence of Buena Vista’s emphasis on bi-
literacy in all classrooms and throughout the school. Although Buena Vista has
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evolved over time, it is our understanding that Buena Vista’s current purpose is
reasonably consistent with its originally approved proposal.

1.e To what extent and how do the alternative school teachers emphasize a specific
instructional strategy?

The instructional strategy specific to Buena Vista is language immersion. All
students are instructed in Spanish in grades 1 through 5, with instruction in English
added at grade 3. The first and second grade students spend the entire school day
with a teacher immersed in Spanish. Instruction, work sheets, and conversation is
mostly in Spanish; English is used only when necessary to clarify or explain a
direction or activity. In grades three through five, students spend 50% of the day
learning in English with an English-speaking teacher and 50% of the day learning in
Spanish with a Spanish-speaking teacher.

We observed this instructional strategy being consistently implemented in all
classrooms during our school visit.

1.f Does the alternative school anticipate any significant changes in its program?

Buena Vista is currently in the process of restructuring its program. Prior to last year,
the school had implemented a 50/50 immersion model where all children, grades 1
through 5, spent one-half of the school day learning in Spanish with Spanish-
speaking teachers and the other half of the day learning in English with English-
speaking teachers.

As explained in its Alternative School Review document, during the 2002-2003 school
year Buena Vista’s staff engaged in an intensive study of language acquisition
research and chose what is commonly referred to as a full immersion model as the
best program to accomplish its goal of preparing its students to be bi-literate by the
12" grade. In a full immersion model children in the earliest grades spend their entire
school days immersed in Spanish, with English instruction usually being introduced
in third or fourth grade.

The administration and staff used the 2003-2005 school years to prepare to implement
the full immersion program, and last year Buena Vista's first graders began their full
immersion journey. Those students advanced into second grade full immersion
classrooms this school year, and next year they will progress into third grade full
immersion classrooms. The 4th and 5th grades will remain at 50% Spanish and 50%
English, which is the current language ratio at these grade levels.

Discussion and Conclusion: Does the alternative school/program’s educational program
represent a “distinctive strategy” for achieving the board’s educational goals as defined in the
board’s adopted goals, quiding beliefs and values, and educational philosophy statement?

Based on the evidence presented above, we conclude that Buena Vista’s Spanish
language immersion program is systematically and effectively implemented throughout
the school, grades 1 through 5, and thus represents a distinctive educational strategy for
achieving the board’s educational goals.
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Criterion 2. To what extent does the alternative school[program’s decision-making process for
governance of the school or program differ from those used in other schools/programs?

We did not discern that Buena Vista's decision-making process for governance of the
school differed in significant ways from other schools in terms of its site council process.
We note that Buena Vista and its co-located school, Meadowlark, hold additional
combined site council meetings each month, along with combined staff and leadership
meetings. As stated in their review document, the representative parties solve mutual
problems, brainstorm ideas and plan combined events that will improve both schools’
quality of life for students, families and staff.

Criterion 3. To what extent is the alternative school/program able to demonstrate evidence of
continued strong interest among staff, parents and students?

Enrollment: Buena Vista has shown consistently high enrollment over the past three
years and maintains a long waiting list, indicating continued strong interest and high
demand for the school among parents and students.

Parents and Students: Buena Vista demonstrates continued strong interest among
parents though high levels of parent involvement in most aspects of the school. We
observed parent volunteers in classrooms during our visit, and there is a large and
effective parent organization that develops and coordinates school activities, significant
fundraising efforts, and community outreach activities. Continued strong interest
among students is evidenced by the high percentage of students who choose to remain
in the Spanish immersion program as they enter middle school, and by the numerous
former students who return to tutor in Spanish and volunteer in the classrooms.

Staff: As with all four of the schools we reviewed this year, continued strong interest by
the staff was evidenced by a shared commitment to, and passion for, the school’s
curriculum and students that was clear to us during our school visit. Additionally,
Buena Vista’s staff demonstrated strong commitment to the school and its students by
their dedication to understanding and implementing best practices, as evidenced by
their recent examination of the research on immersion models and their subsequent
decision to implement a full immersion model that they determined would be more
efficacious for their student population.

Criterion 4. To what extent does the alternative school or program enhance the district’s
educational program?

Our assessment of the data along with our school visit indicates that Buena Vista's
Spanish language immersion model enhances the district's educational program by
providing a distinctive curricular approach to teaching and learning, as explicated
under Criterion 1.

Additionally, we believe that both Buena Vista’s program and the district’s educational
program would be further enhanced by adding kindergarten at Buena Vista. Based on
our discussions with the staffs of both Buena Vista and Meadowlark and our
observations of the district’s other two language immersion schools (both of which have
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kindergartens), we have concluded that the lack of a kindergarten at Buena Vista
currently disadvantages both Meadowlark and Buena Vista.

Meadowlark struggles with the loss of a significant numbers of their Kindergarteners
who attend Kindergarten at Meadowlark but then transfer to Buena Vista at first grade.
Buena Vista, on the other hand, has to begin re-teaching many routines and aspects of
their language immersion program in 1st grade. Our visits to the other two immersion
schools indicated a clear educational advantage in terms of language development for
children who begin the immersion program in kindergarten.

Because the principal and the staffs of both Meadowlark and Buena Vista seem to
generally support the addition of Kindergarten at Buena Vista, and perhaps most
importantly, because it would be best for the students” educational development, we
recommend that the district engage in discussions with Principal Blake about options
for adding a Kindergarten to Buena Vista.

Criterion 5. To what extent does the alternative school or program contribute to the board’s
goal of increasing equity and diversity in all schools?

The Data

In assessing Criterion 5, we examined the data on school demographics, including
socioeconomic status (SES) as determined by children eligible for free or reduced lunch
(FRL), race, ethnicity, English language learners (ELL), and special education.

A note about the data: the percentages for various school demographics may vary
according to the timeframe from which the data was drawn. For example,
enrollment figures drawn from the database in October (and the various percentages
calculated from those figures) may differ from enrollment figures drawn in
December. Therefore, an October FRL calculation might be 6%, but the December
calculation could be 8%, depending on enrollment fluctuations. However, as long as
all the data is drawn from the same timeframe, then comparisons across schools or
with overall district averages will be consistent. For the purposes of this report, we
will present the school demographic data from the current school year (06-07),
although we examined the data for the past three years and found the trends in each
category to be consistent across all three years (see appendix 5). In our comparisons
to district averages, we are citing the overall averages for the district’s elementary
schools. We chose to use the district average for all elementary schools for a basis of
comparison rather than the average for all district schools (K-12) because the review
schools are all elementary schools, and thus comparing them to other elementary
schools presents a more accurate assessment of current demographic trends
affecting the district.

SES. Socioeconomic status is a major predictor of academic achievement, and therefore
the district is particularly concerned about mitigating concentrations of poverty and
supporting all schools to serve more balanced populations of students. The percentage
of students qualifying for free or reduced lunch at Buena Vista is 18%, which is below
the overall average for district elementary schools of 35%.
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Race and Ethnicity. Buena Vista's overall percentage of minority students (24%) is near
the average for all district elementary schools (29%)°. The demographics by
race/ ethnicity are as follows:

06-07 Demographics Buena Vista District
by race/ethnicity % %
Am In/Al Nat 49 3%
Asian /Pacific Isl. 3% 6%
Black 2% 4%
Latino 13% 10%
White 75% 72%
Unspecified 2% 6%

Most of the concern relating to equity and the achievement gap in our local context
centers on Black, Latino, and Native American students. Focusing on those groups,
Buena Vista serves slightly higher percentages of Latino and Native American students
and slightly lower percentages of Black students than the district averages for each

group.

ELL. This year 1% of Buena Vista’s students are English Language Learners; the district
average is 4%.

Special Education. 6.7% of Buena Vista’s students qualify for special education services;
the district average is 15%. Of its special education students, 64.7% qualify for Speech
and Language services only; 23.5% qualify for Learning Center services only; and 11.8%
qualify for both Speech and Learning Center services.

In summary, the district data for the current school year (retrieved 11/2/06) indicate
that Buena Visit's student population is relatively diverse in terms of race and ethnicity,
but falls well below district averages in all other demographic categories: 24% of Buena
Vista’s student population are minority students (the district average is 29%); 18%
qualify for free or reduced lunch (the district average is 35%); 1% are English language
learners (the district average is 4%); and 6.7% receive special education services (the
district average is 15%).

The School Visit

In our school visits we looked for evidence of diversity and of a school culture and
instructional practices that do, or could, support diverse student populations.

As the data suggests, we found a relatively diverse racial / ethnic mix of students at
Buena Vista, but a relatively homogenous population in terms of SES and special
education. Given this mixed, but relatively high SES demographic profile, we
nevertheless did observe evidence of a school culture and instructional practices that
do, or could, support diverse student populations.

Buena Vista’s principal has the explicit expectation that Buena Vista can, and therefore
must, serve all children well who wish to attend the school, and that expectation seems

* Minority is defined as not “white.”
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to permeate throughout the school culture. Buena Vista’s Alternative School Review
document states that the administration and the staff have a commitment to work hard
to “create a school environment that nurtures all children no matter their background or
ability” and to “ensure that every student who enters the program remains in the
program.”

To fulfill that commitment, the school has implemented a number of programs to help
struggling students succeed: their Response to Intervention program helps students
who are struggling academically; and their “Check In and Check Out” and First and
Second Step Curriculum support students who are struggling behaviorally.

Discussion and Conclusion: To what extent does the alternative school or program contribute
to the board’s goal of increasing equity and diversity in all schools?

Based on the evidence cited above, we believe that Buena Vista is well positioned to
contribute to the board’s goal of increasing equity and diversity in all schools. Their
strong commitment to serve all children is evident in the daily operations of the school,
and their programs targeted towards struggling students are in place and seem
comprehensive.

As we discussed in the introduction, we believe that with a strong system of
neighborhood schools, most parents will choose to send their child to their
neighborhood school unless there is a specific educational program that parents believe
would best support their child’s educational success, and that program is not available
in their neighborhood school. In that case, within the parameters of the district’s school
choice program, parents should be able to access the neighborhood or alternative school
they believe would best meet the educational needs of their child, and should feel
welcome and well-served by that school.

Buena Vista’s Spanish language immersion program offers this kind of specific
educational choice for Eugene’s children and families, and one which we believe could
be very effective in supporting high levels of teaching and learning for diverse student
populations, including low-income, minority, and special education students. We have
included information in Appendix 9 from Milwaukee Public Schools” French Immersion
School as an example of a district immersion program that is successfully serving a
relatively diverse population of students, and we also recommend Genesee et al. (2004,
p.182) for research supporting the efficacy of language immersion schools for low-SES
children for whom English is the home language.* As discussed in the introduction of
this report, we also have included research citations (see Appendix 10) that support the
contention that language immersion schools can serve special education populations as
well as English-only schools, with the added benefit that the special needs students can
learn a second language.

We acknowledge that Buena Vista has been restricted in some ways from reaching out
to certain populations of students and families by district policies concerning
recruitment and transportation. The district is aware of constraints that are external to
the school and is putting initiatives in place to mitigate those constraints for all schools.
Our focus here is on internal issues that may need to be addressed to successfully
support diverse student populations and their families.

*See Appendix 10 for Genesee citation
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As mentioned above, we believe Buena Vista is well positioned to support a more
diverse student population. We therefore recommend that Buena Vista:

1) Work with Carmen Urbina, the district’s parent/family and community coordinator,
to examine the current school culture in order to identify structural and /or informal
elements that serve to welcome more diverse families and students, or conversely,
that could serve to discourage some of Eugene’s students and families from
attending the school;

2) Continue to pursue professional development in instructional strategies that work
well with struggling students and can be implemented through differentiated
instruction in the classroom, as a supplement to their Response to Intervention
supports.

3) Carefully consider the research on special education and immersion programs, and
work with district special education staff to ensure that they are identifying and
serving their special needs children appropriately and well.

4) Reach out to and create stronger ties with community and University experts in
language immersion and in special education advocacy.

We believe that Buena Vista is well on its way to having a school culture that can serve
all children well, but we also recognize that effectively addressing the complex issues of
diversity and equity will require a sustained and concerted effort on the part of Buena
Vista’s staff and school community over time, and so we encourage the district to
provide consistent support and monitoring for Buena Vista as the process unfolds.

Criterion 6. To what extent does the continued operation of the alternative school or program
constitute an efficient use of limited district resources?

Buena Vista has full enrollment and high academic achievement. The evolving structure
of its full immersion curriculum combined with strong teaching and additional
instructional resources allows Buena Vista to serve its current student population
effectively.

Buena Vista augments district funding through relatively substantial parent fundraising
(approximately $33,000) to support .25 FTE of certified teacher time and 2.5 hours of
instructional aide time for extra instruction support for students.

Note: The issue of parent fundraising to augment instruction is a complex issue in
terms of equity. For example, schools with an affluent parent base can support
increased instructional resources through parent fundraising, as is the case with
Buena Vista and some other schools in the district, both neighborhood and
alternative. Similarly, schools with very low-income populations receive substantial
amounts of additional instructional resources through Title 1 and other targeted
funding. Schools in the middle, where parents are not affluent enough to provide
high levels of fundraising but also have incomes that exceed the level to qualify for
Title 1 funding, often are the schools that face the greatest challenges in finding
means to support additional instructional resources. Until the state funds public
education at a level that is adequate to the great challenges and expectations that
public education shoulders, we acknowledge the funding imbalances that exist and
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encourage the district to continue to search for ways to equalize instructional
resources for all students across the district.

Based on this data we conclude that the operation of Buena Vista does constitute an
efficient use of limited district resources.

Criterion 7. To what extent does the alternative school meet its enrollment targets and remain
viable as a separate school?

Buena Vista consistently meets its enrollment targets and remains viable as a separate
school.

Criterion 8. To what extent, and in what ways, does the alternative school impact the
neighborhood school with which it shares a building?

To assess Criterion 8 within the scope of this review, we will consider collocation as an
element of school effectiveness (i.e. how well does the school serve its children). We
asked both Buena Vista and Meadowlark to compile a list of the pros and cons of
collocation from their individual perspectives, and to specifically consider how, or in
what ways, collocation contributes to, or does not contribute to, creating the best
educational climate for the school’s children and staff.

For the purposes of this report, we will not present the specifics of both pro/con lists
(the full lists are provided in Buena Vista’s review document, Appendix 1), but rather
will present a synthesis of the information and arguments we gathered from the lists
and our school visit.

Both Meadowlark and Buena Vista are strong schools and both serve their children
well. They work together in many school-wide projects and have combined site council,
staff, and leadership meetings once a month to work on common areas of concern.
Nevertheless, there are tensions inherent in the collocation of the two schools that create
some degree of stress and contention between the schools.

Similar to last years reviews for collocated neighborhood/ alternative schools, the main
issues seem to fall into three categories: workload issues for administration and support
staff; competition for students, which in this case especially impacts the
kindergarten/first grade program at Meadowlark; and an atmosphere of inequality
between the schools, particularly among parents.

At Buena Vista/Meadowlark, parents and staff seems to be mostly concerned with the
kindergarten issue and with the perception that Buena Vista is seen by some parents as
“a better school... attended by the ‘cream of the crop’ students,” which leads to sense of
privilege on one side and resentment on the other that negatively affects the educational
climate of both schools.

Discussion and Conclusion: To what extent, and in what ways, does the alternative school
impact the neighborhood school with which it shares a building?
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Although Buena Vista and Meadowlark work together relatively well, we nevertheless
heard many of the same comments and concerns that were voiced to us by last year’s
collocated neighborhood/ alternative schools.

While the tensions of collocation are not directly impairing the overall quality of either
school — as mentioned above, both schools are serving their children well — the fact that
similar stresses, to greater and lesser degrees, have been experienced in all of the
neighborhood /alternative school collocations provides further evidence in support of
Superintendent Russell’s recommendation to discontinue the collocation of alternative
and neighborhood schools as part of the district’s longer-term planning for future
school consolidations, reconfigurations and / or planning for school construction and
school renovation. In the meantime, we commend Principal Blake and the staffs and
school communities from both schools for their diligent efforts to optimize on the
benefits of their collocation and to mitigate the negative effects of collocation on their
students.
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Charlemagne Criteria Assessment

Introduction

Charlemagne at Fox Hollow is located at 5055 Mahalo Drive, in the South region of
Eugene. It serves 295 students in grades K through 5 in a French language immersion
program in which children spend 50% of their day learning in French and the other 50%
of the day learning in English. The Charlemagne teaching staff consists of 11 classroom
teachers, a physical education and music teacher, a library assistant, 3 instructional
assistants, and a special education team consisting of a resource teacher, a school
psychologist, and a speech and language specialist. Charlemagne is the elementary
portion of a K-12 French immersion program that continues in Roosevelt Middle School
and South Eugene High School.

The review team visited Charlemagne on Monday, 11/13/06 from 8:00 AM to 1:30 PM.
During that time we had an initial meeting with representatives from the school’s
review committee and the principal; visited both the French and English classrooms in
each grade level; observed students working in the special education learning center;
and concluded the day with a follow-up meeting with school review committee
members, teachers, and the principal.

Criteria Assessment
We present data below that contributes to our determination of whether Charlemagne’s
program continues to meet the Board requirements for alternative school designation.

Criterion 1. Does the alternative school/program’s educational program represent a
“distinctive strategy” for achieving the board’s educational goals as defined in the board’s
adopted goals, quiding beliefs and values, and educational philosophy statement?

1.b To what extend and how does the alternative school or program emphasize a specific
element of the district’s approved curriculum?

As represented in the Alternative School Review document submitted by
Charlemagne, the school’s language immersion approach supports the district’s
language and literacy goals by helping their students to “tackle the language arts
standards, emphasizing language meta-cognition, inference and synthesis for
comprehension, grammatical concepts, semantics, word origin, comprehension and
fluency.”

We saw evidence of Charlemagne’s emphasis on language arts and literacy goals in
all classrooms, with children and teachers addressing the goals in both English and
French in their respective language classrooms.

1.c To what extent and how does the alternative school/program present the district’s
approved curriculum in a sequence different from the order of presentation in other schools?

While the sequence of the basic curriculum does not differ substantially from other
schools, both the sequence and scope of Charlemagne’s language instruction differ
significantly from all other non-immersion schools in the district. At Charlemagne,
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French is introduced in Kindergarten, and throughout the grade levels the students
learn the curriculum in both French and English.

1.d To what extent and how does the alternative school/program group students for
instruction in some unique manner?

Charlemagne groups its students in a way that supports its 50/50 immersion
approach. Each grade level is divided into two classes; each class spends one-half of
the school day learning in French with a French-speaking teacher and the other half
of the day learning in English with an English-speaking teacher.

1.e To what extend and how do the alternative school/program’s teachers emphasize a specific
instructional strategy?

The instructional strategy specific to Charlemagne is language immersion.
Charlemagne’s Alternative School Review document states that “At Charlemagne,
foreign language instruction is integrated with and embedded in content areas such
as math, art, social studies and science” and that “Parallel instruction occurs in
French and English, and content-driven vocabulary, grammar, writing, reading, and
speaking happens in two languages.”

We found evidence of this in all of the school’s classrooms.

Discussion and Conclusion: Does the alternative school/program’s educational program
represent a “distinctive strategy” for achieving the board’s educational goals as defined in the
board’s adopted goals, quiding beliefs and values, and educational philosophy statement?

Based on the evidence presented above, we conclude that Charlemagne’s French
language immersion program is systematically and effectively implemented throughout
the school, grades K through 5, and thus represents a distinctive educational strategy
for achieving the board’s educational goals.

Criterion 2. To what extent does the alternative school/program’s decision-making process for
governance of the school or program differ from those used in other schools/programs?

Charlemagne’s decision-making process for governance of the school includes
substantial parent, staff and administrative collaboration via site council, but does not
differ in significant ways from other schools in terms of its governance structure and
process.

Criterion 3. To what extent is the alternative school/program able to demonstrate evidence of
continued strong interest among staff, parents and students?

Enrollment: Charlemagne has shown consistently strong enrollment over the past three
years and maintains a waiting list for the school, indicating continued strong interest
and high demand for the school.

Parents and Students: Charlemagne demonstrates continued strong parent interest
through high levels of parent involvement in such areas as PTO, Site Council, and
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Esprit de Corps (a group of parents that welcomes and provides support to new
families entering the school). Parents are also active in planning and running events
such as the annual Marti Gras, and participate in significant fund-raising efforts for the
school. Although many parents do not themselves speak French, and do not need to do
so for their children to do well at Charlemagne, Charlemagne’s review document states
that the enthusiasm of the students for learning French is contagious and has led some
parents to sign up for French classes for parents. Continued strong interest among
students is evidenced by the high percentage of students who choose to continue in the
French immersion program in middle school, and by the participation of former
students who, while in high school, come back to volunteer in programs such as Camp
Rigolo (a summer enrichment program run by Charlemagne alumni who are students
in the high school French immersion program).

Staff: As with all four of the schools we reviewed this year, continued strong interest by
the staff was evidenced by a shared commitment to, and passion for, the school’s
curriculum and students that was clear to us during our school visit. Although we did
not witness it during our visit, the school’s review document also references voluntary
staff participation in, or support of, after-school activities such as chess club, garden
club, student government, the student newspaper, the annual talent show, the cultural
fair, and Camp Rigolo as indicative of strong staff support for Charlemagne’s program.

Criterion 4. To what extent does the alternative school or program enhance the district’s
educational program?

Our assessment of the data along with our school visit indicates that Charlemagne’s
French language immersion model enhances the district’s educational program by
providing a distinctive curricular approach to teaching and learning, as explicated
under Criterion 1.

Criterion 5. To what extent does the alternative school or program contribute to the board’s
goal of increasing equity and diversity in all schools?

The Data

In assessing Criterion 5, we examined the data on school demographics, including
socioeconomic status (SES) as determined by children eligible for free or reduced lunch
(FRL), race, ethnicity, English language learners (ELL), and special education.

A note about the data: the percentages for various school demographics may vary
according to the timeframe from which the data was drawn. For example,
enrollment figures drawn from the database in October (and the various percentages
calculated from those figures) may differ from enrollment figures drawn in
December. Therefore, an October FRL calculation might be 6%, but the December
calculation could be 8%, depending on enrollment fluctuations. However, as long as
all the data is drawn from the same timeframe, then comparisons across schools or
with overall district averages will be consistent. For the purposes of this report, we
will present the school demographic data from the current school year (06-07),
although we examined the data for the past three years and found the trends in each
category to be consistent across all three years (see appendix 5). In our comparisons
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to district averages, we are citing the overall averages for the district’s elementary
schools. We chose to use the district average for all elementary schools for a basis of
comparison rather than the average for all district schools (K-12) because the review
schools are all elementary schools, and thus comparing them to other elementary
schools presents a more accurate assessment of current demographic trends
affecting the district.

SES. Socioeconomic status is a major predictor of academic achievement, and therefore
the district is particularly concerned about mitigating concentrations of poverty and
supporting all schools to serve more balanced populations of students. Charlemagne
serves a low percentage of children qualifying for free or reduced lunch: 7% of
Charlemagne’s students qualify for free or reduced lunch; the overall average for
district elementary schools is 35%.

Race and Ethnicity. Charlemagne’s overall percentage of minority students (14%) is
below the average for all district elementary schools (29%).> The demographics by
race/ ethnicity are as follows:

06-07 Demographics Charlemagne District
by race/ethnicity % %
Am In/Al Nat 1% 3%
Asian /Pacific Isl. 8% 6%
Black 3% 4%
Latino 1% 10%
White 86% 72%
Unspecified 1% 6%

Most of the concern relating to equity and the achievement gap in our local context
centers on Black, Latino, and Native American students. Focusing on those groups, 3%
of Charlemagne’s students are Black; 1% are Latino; and 1% are Native American. These
percentages fall slightly below the district average for Black students, and well below
district averages for Latino and Native American students.

ELL. This year 1% of Charlemagne’s students are English Language Learners; the
district average is 4%.

Special Education. 8.8% of Charlemagne’s students qualify for special education
services; the district average is 15.0%. Of its special education students, 57.7% qualify
for Speech & Language services only; 34.6% qualify for Learning Center services only;
and 7.7% qualify for both Speech and Learning Center services.

In summary, the district data for the current school year (retrieved 11/2/06) indicate
that Charlemagne’s student population is relatively homogeneous, with averages for
the demographic categories examined above all falling well below district averages: 7%
of Charlemagne’s student population qualifies for free or reduced lunch (the district
average is 35%); 14% are minority students (the district average is 29%); 1% are English
language learners (the district average is 4%); and 8.8% receive special education
services (the district average is 15%).

® Minority is defined as not “white.”
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The School Visit

In our school visits we looked for evidence of diversity and of a school culture and
instructional practices that do, or could, support diverse student populations.

As the data suggests, we found a relatively homogeneous student body consisting of
classrooms of mostly bright, motivated children, with little evidence of diversity.

Although we saw many examples of strong teaching during our visit, including
examples of effective language scaffolding so that children would be sure to understand
the content of what was being said to them in their new language, we did not see
examples of other instructional components or techniques that would effectively serve
diverse student populations. Because Charlemagne’s current population is relatively
homogeneous, it is true that there was little obvious necessity for teachers to use such
instructional techniques. However, while we draw no firm conclusions from one visit,
we do note that a more diverse student population would present more learning
challenges, and would necessitate an expansion of the instructional practices we
observed.

In terms of school culture, while the school climate we observed appeared to support
the children Charlemagne currently serves with care and warmth, there were no
observable indications that the school would be welcoming to students and families
from backgrounds differing from the majority of current students and families.

Discussion and Conclusion: To what extent does the alternative school or program contribute
to the board’s goal of increasing equity and diversity in all schools?

While Charlemagne does provide a distinctive educational program and is clearly
providing an excellent education for the children it now serves, the evidence we have
gathered from the district database and from our school visit indicates that it is not
contributing substantively to the board’s goal of increasing equity and diversity in all
schools.

As we discussed in the introduction, we believe that with a strong system of
neighborhood schools, most parents will choose to send their child to their
neighborhood school unless there is a specific educational program that parents believe
would best support their child’s educational success, and that program is not available
in their neighborhood school.

Charlemagne’s language immersion program offers this kind of specific educational
choice for Eugene’s children and families. However, to meet the Board’s requirements
for retaining alternative school designation, Charlemagne must be welcoming to any
family that might desire its specific immersion curriculum for their children, and must
be ready to effectively teach those children.

Although the evidence suggests that Charlemagne may not be ready to do so
immediately, we believe that Charlemagne’s French immersion program could be very
effective in supporting high levels of teaching and learning for diverse student
populations, including low-income, minority, and special education students. We have
included information in Appendix 9 from Milwaukee Public Schools” French Immersion
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School as an example of a district immersion program that is successfully serving a
relatively diverse population of students, and we also recommend Genesee et al. (2004,
p.182) for research supporting the efficacy of language immersion schools for low-SES
children for whom English is the home language.® As discussed in the introduction of
this report, we also have included research citations (see Appendix 10) that support the
contention that language immersion schools can serve special education populations as
well as English-only schools, with the added benefit that the special needs students can
learn a second language.

We acknowledge that Charlemagne has been restricted in some ways from reaching out
to certain populations of students and families by district policies concerning
recruitment and transportation. The district is aware of constraints that are external to
the school and is putting initiatives in place to mitigate those constraints for all schools.
We focus here on internal issues that need to be addressed to successfully support
diverse student populations and their families.

To serve a diverse student population well, we see the challenges to Charlemagne
residing in three areas: effective instructional techniques to support diverse learners;
general school culture; and community perceptions.

Instruction. During our school visit we were impressed with the strong skills of
Charlemagne’s teaching staff in serving their current students. However, as stated
above, we believe that a more diverse student body will require a greater range of
instructional techniques than we witnessed. We therefore recommend that the school
access staff development opportunities that will provide its teachers will additional
tools to support diverse learning styles and needs.

Regarding special education, we recommend that Charlemagne’s teachers and special
education staff examine and carefully consider the research on special education and
immersion programs, and work with district special education staff to ensure that they
are identifying and serving their special needs children appropriately and well.

In addressing both general and special education instructional challenges specific to
their language immersion program, we also suggest that Charlemagne reach out to and
create stronger ties with community and University experts in language immersion and
in special education advocacy.

School Culture. While the school culture at Charlemagne is welcoming to its current
student population, we are not confident that Charlemagne realizes the intricacies and
challenges inherent in providing a truly supportive school culture for a more diverse
population. We recommend that the school work with Carmen Urbina, the district’s
parent/family and community coordinator, to come to a deeper understanding of these
issue and to create and implement initiatives that will address any structural and/or
informal obstacles that may be discouraging some of Eugene’s students and families
from attending the school.

Community Perceptions. As with some of Eugene’s other alternative schools, we
include community perceptions as a challenge because Charlemagne has provided an
excellent education for many years to a very specific population demographic, but has

®See Appendix 10 for Genesee citation
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also developed a reputation for serving only very capable and /or advantaged students.
As such, there is a perception that Charlemagne discourages less capable students
and/or students with certain levels of special needs from attending or remaining at
Charlemagne. This has led to charges of elitism, and whether deserved or not,
Charlemagne has the opportunity, and the obligation as a public school, to change that
perception by fully partnering with the district to ensure the school provides equitable
access and opportunity to all children in the district who might benefit from its
program.

We note that during our school visit we had a productive meeting with Charlemagne’s
school review committee, principal, and teachers, during which we candidly discussed
our concerns about diversity at Charlemagne. The school’s review committee, staff, and
site council have responded constructively and proactively to that discussion by
debating the issues we discussed and proposing four initial steps to begin addressing
those challenges. Their proposals include 1) contacting Carmen Urbina to visit the
school and begin working with Charlemagne’s school community to create a more
welcoming and supportive climate for diverse student populations; 2) setting up a
community relations committee to address negative community perceptions in a
positive and constructive way, and to reach out to more diverse students and families;
3) developing a mission statement that takes the issue of diversity to heart and that can
be a guiding principle for the school; and 4) creating more opportunities for teachers to
attend diversity-specific training.

We believe that Charlemagne’s proactive response is sincere and that addressing the
challenges described above is within their reach. We also recognize that effectively
addressing the complex issues of diversity and equity will require a sustained and
concerted effort on the part of Charlemagne’s staff and school community over time,
and so we encourage the district to provide consistent support and monitoring for
Charlemagne as the process unfolds.

Criterion 6. To what extent does the continued operation of the alternative school or program
constitute an efficient use of limited district resources?

Charlemagne has full enrollment and high academic achievement. The structure of its
50/50 language immersion curriculum combined with strong teaching and additional
instructional resources allows Charlemagne to serve its current student population
effectively.

Charlemagne augments district funding through substantial parent fundraising
(approximately $65,000) to support .33FTE of certified teacher time for extra reading
instruction for struggling students in the early grades and 7.75 hours of instructional
aide time to assist in the early grades in French.

Note: The issue of parent fundraising to augment instruction is a complex issue in
terms of equity. For example, schools with an affluent parent base can support
increased instructional resources through parent fundraising, as is the case with
Charlemagne and some other schools in the district, both neighborhood and
alternative. Similarly, schools with very low-income populations receive substantial
amounts of additional instructional resources through Title 1 and other targeted
funding. Schools in the middle, where parents are not affluent enough to provide
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high levels of fundraising but also have incomes that exceed the level to qualify for
Title 1 funding, often are the schools that face the greatest challenges in finding
means to support additional instructional resources. Until the state funds public
education at a level that is adequate to the great challenges and expectations that
public education shoulders, we acknowledge the funding imbalances that exist and
encourage the district to search for ways to equalize instructional resources for all
students across the district.

Based on this data we conclude that the operation of Charlemagne does constitute an
efficient use of limited district resources, with the caveat that a more diversified student
body will allow Charlemagne to continue to make the argument for efficient use of
district funds in light of the district goals of increasing equity and closing the
achievement gap.

Criterion 7. To what extent does the alternative school meet its enrollment targets and remain
viable as a separate school?

Charlemagne consistently meets its enrollment targets, and remains viable as a separate
school.

Criterion 8. To what extent, and in what ways, does the alternative school impact the
neighborhood school with which it shares a building?

Charlemagne is not collocated with a neighborhood school. This criterion is therefore
not applicable to Charlemagne, although forthcoming decisions about the location and
collocation of alternatives schools as part of the district’s long-term facilities planning
may affect Charlemagne at some future date.
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Yujin Gakuen Criteria Assessment

Introduction

Yujin Gakuen is located at 250 Silver Lane, in the North region of Eugene. Serving 291
students in grades kindergarten through 5, Yujin Gakuen offers a bilingual, integrated
curriculum where students spend 50% of their day learning in Japanese and the other
50% of the day learning in English. Grade level teaching teams consist of a Japanese
teacher, an English teacher, and the technology integration specialist. The Yujin
Gakuen teaching staff consists of 11 classroom teachers, 1 technology specialist, 1
physical education teacher, 2 instructional assistants, 1 kindergarten instructional
assistant, and a special education team consisting of a resource teacher, a school
psychologist, and a speech and language specialist. Yujin Gakuen is the elementary
portion of a K-12 Japanese immersion program that continues in Kelly Middle School
and North Eugene High School.

The review team visited Yujin Gakuen on Tuesday, 11/7/06 from 8:00 AM to 12:30 PM.
We began the day with an initial meeting with the school review committee and
principal. Next we visited nine classrooms: three classrooms in which students were
taught in Japanese; three classrooms in which students were taught in English; one
classroom in which students performed a play in Japanese with simultaneous English
translation; a computer lab utilizing both languages; and a P.E. class. We concluded the
day with a follow-up meeting with school review committee members, staff and the
principal.

Criteria Assessment
We present data below that contributes to our determination of whether Yujin Gakuen’s
program continues to meet the Board requirements for alternative school designation.

Criterion 1. Does the alternative school/program’s educational program represent a
“distinctive strategy” for achieving the board’s educational goals as defined in the board’s
adopted goals, quiding beliefs and values, and educational philosophy statement?

1.a How does the alternative school’s program compare to the originally approved charter or
proposal?

The Alternative School Review document submitted by Yujin Gakuen’s School
Review Committee states: “On May 18, 1988, the School Board approved Yujin
Gakuen’s proposal to be a ‘Bilingual Alternative School” using an early immersion
concept in language learning to be presented to students who were native speakers
of English.” Comparing it to the present program, the report goes on to say, “The
current Yujin Gakuen Mission Statement listed in our parent handbook reads, ‘To
prepare students through a bilingual, bicultural, integrated curriculum to participate
as citizens in an international, technological world.”

We found evidence of Yujin Gakuen’s bilingual approach in all classrooms and
throughout the school, and conclude that while Yujin Gakuen continues to evolve in
various ways to strengthen its language immersion curriculum and instructional
approach, the school is very much aligned with its original mission and focus.
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1.c To what extent and how does the alternative school/program present the district’s
approved curriculum in a sequence different from the order of presentation in other schools?

By spending half of their day learning in English and half in Japanese, Yujin
Gakuen’s students are experiencing a curriculum sequence unique among non-
immersion district schools. This distinction in curriculum sequencing is further
supported by the way curriculum is divided between the English and Japanese
portions of the day. Most instruction in mathematics, social studies, grammar,
science, and technology occurs in the English portion of the day, while curriculum
delivered in the Japanese portion of the day centers on a rotation through the 4]
approved themes: communities, power, form, change, systems, and interactions.
This approach allows students to learn important concepts and content in English
while simultaneously reinforcing their comprehension and strengthening their
communication skills in Japanese. Furthermore, since the Yujin Gakuen Japanese
teachers are native speakers, they are able to infuse authentic Japanese cultural
elements into their lessons as they address these themes.

Yujin Gakuen’s teachers describe technology as the program’s “third language” and
we saw multiple examples of technology being utilized effectively to enhance
student understanding of curriculum themes. Using technology in both Japanese
and English, students produce projects that help them to synthesize what they are
learning in their English and Japanese classrooms.

The unique organization of Yujin Gakuen’s curriculum demanded that their
Japanese language teachers develop their own scope and sequence for the K-5
Japanese portion of the program. In addition to creating an integrated K-5
curriculum, it was important that that the scope and sequence address the
standards outlined in the Oregon Japanese Proficiency Document. To that end,
Yujin Gakuen teachers worked closely with their Japanese immersion colleagues at
Kelly Middle School and North Eugene High School to ensure the development of a
sequential and integrated curriculum across grades.

1.d To what extent and how does the alternative school/program group students for
instruction in some unique manner?

After completing a kindergarten experience conducted 90% or more in Japanese,
YG students in grades 1-5 spend 50% of their day learning in Japanese and the
other 50% learning in English. A Japanese teacher, an English teacher and the
technology integration specialist co-teach each grade level. Therefore, following a
90% immersion experience in Kindergarten, Yujin Gakuen students learn in two
languages with two homeroom teachers each day, as well as receive regular
instruction in their “third language” from the technology specialist.

We observed this method of grouping students and delivering instruction in all of
Yujin Gakuen’s classrooms.

1.e To what extent and how do the alternative school/program’s teachers emphasize a
specific instructional strategy?
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The instructional strategy specific to Yujin Gakuen is language immersion. Yujin
Gakuen'’s Alternative School Review document states: “Presenting the more
difficult conceptual ideas in math, science and social studies falls mostly to the
English instructional time. Through explicit instruction, experiential learning and
content-based curriculum, Japanese instructors integrate these concepts to deepen
students” understanding. The technology portion of the instruction adds to the
depth of understanding, allowing students to progress at their own rate and level.”

Our site visit afforded the opportunity to see this strategy in action: we observed
students learning a concept in English, developing the concept further in Japanese
and then completing a project using technology, which incorporated both Japanese
and English.

Additionally, we note the extent of the immersion approach demonstrated in the
Japanese classrooms. At all grade levels in the Japanese classrooms, beginning in
kindergarten, we heard only Japanese, but also observed the teachers, particularly
in the early grades, using a number of effective language scaffolding techniques to
help the children understand the teacher’s meaning.

Discussion and Conclusion: Does the alternative school/program’s educational program
represent a “distinctive strategy” for achieving the board’s educational goals as defined in the
board’s adopted goals, quiding beliefs and values, and educational philosophy statement?

Based on the evidence presented above, we conclude that Yujin Gakuen'’s Japanese
language immersion program is systematically and effectively implemented throughout
the school, grades K through 5, and thus does represent a distinctive strategy for
achieving the board’s educational goals.

Criterion 2. To what extent does the alternative school/program’s decision-making process for
governance of the school or program differ from those used in other schools/programs?

We did not discern that Yujin Gakuen’s decision-making process for governance of the
school differed in significant ways from other schools in terms of its site council process.
However, we note that there does appear to be a very high level of shared commitment
and cooperative, collaborative decision-making among the staff in regard to curriculum
planning and implementation. We also note that the site council’s decision-making grid
was recently updated with items that are specific and unique to Yujin Gakuen, such as
the Japanese cultural exchange and Japanese interns’ programs.

Criterion 3. To what extent is the alternative school/program able to demonstrate evidence of
continued strong interest among staff, parents and students?

Enrollment: Yujin Gakuen continues to meet its enrollment expectations and maintain a
waiting list, indicating continued strong interest among parents and students. The
school’s Alternative School Review document states that, “Several families, wishing a
multi-lingual education for their children, have moved to the North Eugene area to take
advantage of the program offered at Yujin Gakuen.”
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Parents and Students: Yujin Gakuen demonstrates continued strong interest among
parents and students in numerous ways. According to its Alternative School Review
document, parents contribute 600-800 volunteer hours each month, participating in
school governance, volunteering in the classrooms, and participating in fundraising and
all-school events and activities. Parents also volunteer to house several student interns
from Japan who are hosted by Yujin Gakuen for a period of one or two months each
year. Students and parents participate in numerous community events such as the
Asian Celebration, the Eugene Celebration, the Obon Festival, visits to retirement
homes and performances at Valley River Center.

Staff: As with all four of the schools we reviewed this year, continued strong interest by
the staff was evidenced by a shared commitment to, and passion for, the school’s
curriculum and students that was clear to us during our school visit. Yujin Gakuen’s
program success relies on the effective integration of its English and Japanese
curriculum and instruction. Along with the excellent teaching we witnessed, the hard
work and high levels of collaboration and communication among the teachers that was
required to design and implement Yujin Gakuen’s integrated scope and sequence also
demonstrates the staff’s continued interest and commitment to the school.

Criterion 4. To what extent does the alternative school or program enhance the district’s
educational program?

Our assessment of the data along with our school visit indicates that Yujin Gakuen’s
Japanese language immersion model does enhance the district’s educational program
by providing a distinctive curricular approach to teaching and learning, as explicated
under Criterion 1.

Criterion 5. To what extent does the alternative school or program contribute to the board’s
goal of increasing equity and diversity in all schools?

The Data

In assessing Criterion 5, we examined the data on school demographics, including
socioeconomic status (SES) as determined by children eligible for free or reduced lunch
(FRL), race, ethnicity, English language learners (ELL), and special education.

A note about the data: the percentages for various school demographics may vary
according to the timeframe from which the data was drawn. For example,
enrollment figures drawn from the database in October (and the various percentages
calculated from those figures) may differ from enrollment figures drawn in
December. Therefore, an October FRL calculation might be 6%, but the December
calculation could be 8%, depending on enrollment fluctuations. However, as long as
all the data is drawn from the same timeframe, then comparisons across schools or
with overall district averages will be consistent. For the purposes of this report, we
will present the school demographic data from the current school year (06-07),
although we examined the data for the past three years and found the trends in each
category to be consistent across all three years (see appendix 5). In our comparisons
to district averages, we are citing the overall averages for the district’s elementary
schools. We chose to use the district average for all elementary schools for a basis of
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comparison rather than the average for all district schools (K-12) because the review
schools are all elementary schools, and thus comparing them to other elementary
schools presents a more accurate assessment of current demographic trends
affecting the district.

SES. Socioeconomic status is a major predictor of academic achievement, and therefore
the district is particularly concerned about mitigating concentrations of poverty and
supporting all schools to serve more balanced populations of students. The percentage
of students qualifying for free or reduced lunch at Yujin Gaken is 29%, which is
somewhat lower than the overall average for district elementary schools of 35%.

Race and Ethnicity. Yujin Gakuen’s overall percentage of minority students (31%) is
slightly above the average for all district elementary schools (29%)’. The demographics
by race/ethnicity are as follows:

06-07 Demographics Yujin Gakuen | District
by race/ethnicity % %
Am In/Al Nat 3% 3%
Asian /Pacific Isl. 18% 6%
Black 1% 4%
Latino 8% 10%
White 69% 72%
Unspecified 1% 6%

Yujin Gakuen’s relatively large Asian demographic (18%) is not surprising, given the
school’s Japanese immersion focus. We note, however, that most of the concern relating
to equity and the achievement gap in our local context centers on Black, Latino, and
Native American students. Focusing on those groups, 1% of Yujin Gakuen’s students
are Black; 8% are Hispanic; and 3% are Native American. These percentages match the
district average for Native American students, are near the district averages for Latino
students, and fall well below district averages for Black students.

ELL. This year 3% of Yujin Gakuen’s students are English Language Learners; the
district average is 4%.

Special Education. 8.2% of Yujin Gakuen’s students qualify for special education
services; the district average is 15%. Of its special education students, 54.2% qualify for
Speech and Language services only; 37.5% qualify for Learning Center services only;
and 8.3% qualify for both Speech and Learning Center services.

In summary, the district data for the current school year (retrieved 11/2/06) indicate
that Yujin Gakuen'’s student population is relatively diverse in terms of SES,
race/ethnicity and ELL, and falls below district averages for special education: 29% of
Yujin Gakuen’s student population qualify for free or reduced lunch (the district
average is 35%); 31% are minority students (the district average is 29%); 3% are English
language learners (the district average is 4%); and 8.2% receive special education
services (the district average is 15%).

”Minority is defined as not “white.”
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The School Visit

In our school visits we looked for evidence of diversity and of a school culture and
instructional practices that do, or could, support diverse student populations.

The focus of Yujin Gakuen is on Japanese language and culture, and as such, there is an
infusion of Japanese cultural artifacts and art throughout the building and classrooms,
and there seems to be careful and consistent efforts to support all the children in their
learning.

The students we observed seemed very comfortable in both the English and Japanese
classroom settings, demonstrating a high level of engagement with their teachers, with
their learning, and with each other. We observed excellent teaching, including many
examples of effective language scaffolding so the children would be sure to understand
the content of what was being said to them in their new language. The school climate
throughout the building appeared nurturing and respectful.

Discussion and Conclusion: To what extent does the alternative school or programs
contribute to the board’s goal of increasing equity and diversity in all schools?

Given the increasingly diverse demographics in our district, creating and sustaining a
welcoming environment for all students and families presents an important challenge to
all schools. At Yujin Gakuen, as would be expected in a Japanese immersion school,
examples of Japanese language, culture, and art were evident throughout the school.
And, as stated above, we observed strong classroom teaching and a nurturing school
environment that seemed to support the children in their learning. It was not clear to us,
however, how, and to what extent, Yujin Gakuen welcomes and supports the broader
diversity of cultures and families represented in their community.

Socioeconomic status (SES) and special education offer two examples of potential

concerns.

1) SES: The percentage of low-income families at Yujin Gakuen is somewhat below
district averages, and well below the percentage of low SES families in the two
closest neighborhood schools. The school’s Alternative School Review document
states that parents provide “600 to 800 monthly hours of parental volunteer time to
support the Yujin Gakuen program.” That level of parent support is admirable, but
is there an expectation for levels of volunteer time that might discourage working
and/or single mothers from enrolling their children at Yujin Gakuen? Are there
other elements of the school’s culture or support structures that might also
discourage low-income families from attending the school?

2) Special Education: We note the relatively low percentage of special education
students. Does this indicate any structural and / or informal impediments to
welcoming and/ or supporting special needs students? Or, as noted in the
introduction, is it more a consequence of parent perceptions of the appropriateness
of immersion programs for special needs students?

As we discussed in the introduction, we believe that with a strong system of
neighborhood schools, most parents will choose to send their child to their
neighborhood school unless there is a specific educational program that parents believe
would best support their child’s educational success, and that program is not available
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in their neighborhood school. In that case, within the parameters of the district’s school
choice program, parents should be able to access the neighborhood or alternative school
they believe would best meet the educational needs of their child, and should feel
welcome and well-served by that school.

Yujin Gakuen’s Japanese language immersion program offers this kind of specific
educational choice for Eugene’s children and families, and one which the evidence from
district data and our school visit suggests can be effective in supporting high levels of
teaching and learning for a diverse student population.

Given its commitment to serving all students well and its strong instructional program,
we encourage Yujin Gakeun to examine its current school environment to determine if
there are any internal issues such as those listed above that could be impeding optimal
support for low-income families and / or students with special needs, and to thereby
continue exploring ways in which it can best welcome and effectively support all
students and families who may wish to access its unique educational program.

To assist the school in doing so, we recommend that Yujin Gakuen:

1) Work with Carmen Urbina, the district’s parent/family and community coordinator,
to examine current school culture and procedures in order to identify structural
and/or informal elements that serve to welcome more diverse families and students,
or conversely, that could serve to discourage some of Eugene’s students and families
from attending the school;

2) Carefully consider the research on special education and immersion programs (see
Appendix 10), and work with district special education staff to ensure that the
school is identifying and serving their special needs children appropriately and well.

We recognize that effectively addressing the complex issues of diversity and equity will
require a sustained and concerted effort on the part of Yujin Gakuen’s staff and school
community over time, and so we encourage the district to provide consistent support
and monitoring for Yujin Gakuen as the process unfolds.

Criterion 6. To what extent does the continued operation of the alternative school or program
constitute an efficient use of limited district resources?

Yujin Gakuen has full enrollment and high academic achievement. Offering one of
three language immersion programs and the only Japanese immersion program in the
District, Yujin Gakuen makes maximum use of strong teaching and additional
instructional resources to serve its current student population effectively.

Yujin Gakuen augments district funding through parent fundraising (approximately
$20,500) to support .13 FTE and 2 hours of instructional aide time for extra instructional
support for students.

Note: The issue of parent fundraising to augment instruction is a complex issue in
terms of equity. For example, schools with an affluent parent base can support
increased instructional resources through parent fundraising, as is the case with
some schools in our district, both neighborhood and alternative. Similarly, schools
with very low-income populations receive substantial amounts of additional
instructional resources through Title 1 and other targeted funding. Schools in the
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middle, where parents are not affluent enough to provide high levels of fundraising
but also have incomes that exceed the level to qualify for Title 1 funding, often are
the schools that face the greatest challenges in finding means to support additional
instructional resources. Until the state funds public education at a level that is
adequate to the great challenges and expectations that public education shoulders,
we acknowledge the funding imbalances that exist and encourage the district to
continue to search for ways to equalize instructional resources for all students across
the district.

Teaching traditional Japanese art and dance within the Japanese half of the program
and sharing a building with Corridor Elementary School allows Yujin Gakuen to further
maximize limited district resources.

Additionally, the innovative nature of Yujin Gakuen has attracted a number of major
grants, and a variety of Japanese books, textbooks, and cultural artifacts have been
donated to the school by various schools and private sources in Japan.

Based on this data we conclude that the continued operation of Yujin Gakuen does
constitute an efficient use of limited district resources.

Criterion 7. To what extent does the alternative school meet its enrollment targets and remain
viable as a separate school?

Yujin Gakuen consistently meets its enrollment targets, and remains viable as a separate
school in its current configuration as a collocated alternative school.

Criterion 8. To what extent, and in what ways, does the alternative school impact the school
with which it shares a building?

Yujin Gakuen shares a building with Corridor Elementary, which is also an alternative
school. This collocation of two alternative schools is the only one of its kind in District
4.

To assess Criterion 8 within the scope of this review, we consider collocation as an
element of school effectiveness (i.e. how well does the school serve its children). We
asked both Yujin Gakuen and Corridor to compile a list of the pros and cons of
collocation from their individual perspectives, and to specifically consider how, or in
what ways, collocation contributes to, or does not contribute to, creating the best
educational climate for the school’s children and staff.

In its response to Criterion 8, Yujin Gakeun states that “Compromise and
communication between programs is essential,” and notes that the two schools
developed a building team of certified and classified staff that meets monthly to discuss
concerns and explore avenues of sharing between the schools.

The main concerns voiced by Yujin Gakuen seem to center around:

1) Sharing space, for which they note “Flexibility and empathy for the changing needs
of each program is essential for a successful co-location”; and

Alternative School Review Report — December 2006 32



2) Sharing an administrator, about which they note “A building administrator that
champions and celebrates both schools ensures an atmosphere of collegiality
between the programs.”

A number of benefits were also listed, including: shared assemblies, performances,
building-wide programs, and equipment; combined fundraisers; greater appreciation
for each other’s programs; enhanced collegiality between staffs and parent groups; and
the opportunity “for families to match students’ interests and learning styles with the
strengths of the two programs.”

Discussion and Conclusion: To what extent, and in what ways, does the alternative school
impact the school with which it shares a building?

We acknowledge both school communities for their efforts in working collaboratively to
maximize the benefits of their shared arrangement. The development of the building
team to discuss concerns and explore avenues of sharing has clearly produced positive
results.

In our conversations with both Yujin Gakuen and Corridor, sharing a principal was
seen as a benefit and as a challenge, but the key seems to be a predictable, equitable
division of time with an opportunity to flex when necessary. Capable leadership that
can encourage and facilitate good communication and compromise is an essential
component to making this arrangement work successfully. In the case of Yujin Gakuen
and Corridor, having an administrator that champions and celebrates both schools
seems to have enhanced the atmosphere of collegiality between the programs.

A significant difference in this collocation from that of neighborhood / alternative school
collocations is that these two alternative school programs do not view themselves as
competing for students. Offering two very different educational programs, with both
schools attracting full enrollment, seems to have fostered greater cooperation rather
than competition.

All this being true, sharing space still represents an ongoing challenge. While neither
school would be regarded as large on its own, together they do stress building facilities
and systems. Coordinating two schools within one building is more difficult than
facilitating just one. While cooperative strategies like staggering daily schedules can
clearly help, issues like parking, drop-off areas, and accommodating recess will always
be challenging.

We recognize the effort required by both schools to make this arrangement succeed,
and we are impressed with the results. The variables seem to be different enough from
those in neighborhood / alternative school collocations to suggest that the Yujin
Gakuen/ Corridor collocation model (i.e., alternative/ alternative) be considered as a
possible model for future relocations of other alternative schools.

Alternative School Review Report — December 2006 33



Corridor Criteria Assessment

Introduction

Corridor Elementary School is located at 250 Silver Lane, in the North region of Eugene.
Serving 270 students in grades kindergarten through 5, Corridor offers a program that
is organized around morning grade-level academic core classes and afternoon multi-age
elective classes. The Corridor staff consists of 12 classroom teachers, 1 instructional
assistant, and a special education team consisting of a resource teacher, a school
psychologist, a speech and language specialist, and 2 instructional assistants who
provide instructional support for both special education students and for general
education students.

The review team visited Corridor on Wednesday, 11/08/06 from 11:00 AM to 3:15 PM.
During that time we had an initial meeting with representatives from the school’s
review committee and the principal; visited four morning core classrooms; five
afternoon elective classrooms; and concluded the day with a follow-up meeting with
Corridor review committee members, teachers, and the principal.

Criteria Assessment
We present data below that contributes to our determination of whether Corridor’s
program continues to meet the Board requirements for alternative school designation.

Criterion 1. Does the alternative school/program’s educational program represent a
“distinctive strategy” for achieving the board’s educational goals as defined in the board’s
adopted goals, quiding beliefs and values, and educational philosophy statement?

1.c To what extent and how does the alternative school/program present the district’s
approved curriculum in a sequence different from the order of presentation in other schools?

Corridor organizes the school day around two “half day” schedules.

The morning is organized around grade-level classes designed to present the
district’s approved curriculum in language arts, mathematics and social studies.

The afternoon classes are organized around three-week-long elective classes. Each
child chooses from a menu of elective classes for each three-week period. The
electives are designed to integrate with and to supplement the morning core
curriculum. Most of the elective classes are multi-grade, but some are organized to
reinforce a particular grade-level curriculum unit or theme, and in those cases, are
open only to students from that grade level.

The combination of grade-level language arts, mathematics and social studies
classes along with multiage elective classes that integrate with and supplement the
core curriculum creates a curriculum sequence and order of presentation that differs
from the order of presentation in other non-alternative schools.

1.d To what extent and how does the alternative school/program group students for
instruction in some unique manner?

During morning core classes in reading and math, students may be grouped by
performance levels to more effectively target instruction and maximize achievement.
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Teachers of the same grade level work together so that these performance-level
groupings can take place both within and across grade-level homerooms.

During afternoon electives, except for electives that are specifically designed to
reinforce a particular grade-level unit, students choose electives according to their
interests and are grouped across all grade levels. The older students regularly assist
the younger students during these multiage elective classes.

Additionally, the multiage grouping for electives enhances the overall school
environment. Because Corridor’s teachers each teach a variety of elective courses
during the course of the year, they have the opportunity to work with all students,
across all the grade levels. This creates a school environment where all the teachers
and students work with and know each other well — an important component of
caring, effective schools.

1.e To what extent and how do the alternative school/program’s teachers emphasize a specific
instructional strategy?

During our school visit, we observed three instructional strategies that Corridor
teachers use consistently and systematically to “educate the whole child” (Corridor
Review document, p. 5).

Multiage grouping for instruction. Most of the afternoon elective classes are open to
students of varying age and grade. This facilitates cooperative learning, with older
students helping the younger students and all students learning to work together
and take responsibility for their behavior and their learning.

Student Choice. Student choice is meaningfully facilitated through the elective
program. Every three weeks students choose elective courses in which they are
interested. The research, as well as our own experience as teachers, suggests that
meaningful student choice builds agency and engagement within and among
students. As mentioned above, choosing electives also gives students the
opportunity to work with teachers other than their homeroom teacher, creating a
school environment where all teachers and students work with and know each
other.

Hands-on, Applied Learning. Corridor’s structure supports consistent opportunities
for hands-on applied learning. We saw students involved in a number of applied
learning experiences, including wood shop and the use of electronics. These types of
learning experiences provide children with differing learning styles and abilities an
opportunity to find their talents and experience educational success in meaningful
ways. Although many schools include hands-on learning experiences to various
degrees, Corridor’s structure —i.e., the inclusion of three week elective cycles
throughout the year -- presents children with consistent and systematic
opportunities for hands-on applied learning experiences, and positions those
experiences as a major component of the curriculum.

Discussion and Conclusion: Does the alternative school/program’s educational program
represent a “distinctive strategy” for achieving the board’s educational goals as defined in the
board’s adopted goals, quiding beliefs and values, and educational philosophy statement?
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Based on the evidence presented above, we conclude that Corridor’s educational
program, consisting of a basic curriculum supplemented and enhanced by a
systematically applied schedule of daily electives, represents a distinctive strategy for
achieving the board’s educational goals.

Criterion 2. To what extent does the alternative school/program’s decision-making process for
governance of the school or program differ from those used in other schools/programs?

We did not discern that Corridor’s decision-making process for governance of the
school differed in significant ways from other schools in terms of its site council process.
However, we note that there does appear to be a very high level of shared commitment
and cooperative, collaborative decision-making among the staff in regard to curriculum
planning and implementation.

Criterion 3. To what extent is the alternative school/program able to demonstrate evidence of
continued strong interest among staff, parents and students?

Enrollment: Corridor has shown consistently strong enrollment over the past three
years and there is a waiting list for the school, indicating continued strong interest and
high demand for the school by students and families.

Parents and Students: Corridor demonstrates continued strong interest among parents
through high levels of parent involvement in a variety of aspects of the school.
Corridor’s Alternative School Review document states that parent volunteers contribute
more than 2,500 hours each year to a number of school activities, including participating
on the site council / PTO, serving on various committees, volunteering in classrooms
and on field trips, and helping with the school newsletter, fundraising, and special
activities and events such as the annual Holt Center musical, Career Day, and health
screenings. Students evidence continued strong interest by their involvement in school
governance (student council) and a number of voluntary after school projects in the
community; former students regularly return to the school to assist with special events.

Staff: As with all four of the schools we reviewed this year, continued strong interest by
the staff was evidenced by a shared commitment to, and passion for, the school’s
curriculum and mission that was clear to us during our school visit. Along with the
strong teaching we observed, the hard work and the high level of coordination and
collaboration among the teachers that is required to create and implement their three-
week elective cycles attests to the staff’s continued commitment to the school.

Criterion 4. To what extent does the alternative school or program enhance the district’s
educational program?

Our assessment of the data along with our school visit indicates that Corridor’s school

design enhances the district’s educational program by providing a distinctive curricular
approach to teaching and learning, as explicated under Criterion 1.
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Criterion 5. To what extent does the alternative school or program contribute to the board’s
goal of increasing equity and diversity in all schools?

The Data

In assessing Criterion 5, we examined the data on school demographics, including
socioeconomic status (SES) as determined by children eligible for free or reduced lunch
(FRL), race, ethnicity, English language learners (ELL), and special education.

A note about the data: the percentages for various school demographics may vary
according to the timeframe from which the data was drawn. For example,
enrollment figures drawn from the database in October (and the various percentages
calculated from those figures) may differ from enrollment figures drawn in
December. Therefore, an October FRL calculation might be 6%, but the December
calculation could be 8%, depending on enrollment fluctuations. However, as long as
all the data is drawn from the same timeframe, then comparisons across schools or
with overall district averages will be consistent. For the purposes of this report, we
will present the school demographic data from the current school year (06-07),
although we examined the data for the past three years and found the trends in each
category to be consistent across all three years (see appendix 5). In our comparisons
to district averages, we are citing the overall averages for the district’s elementary
schools. We chose to use the district average for all elementary schools for a basis of
comparison rather than the average for all district schools (K-12) because the review
schools are all elementary schools, and thus comparing them to other elementary
schools presents a more accurate assessment of current demographic trends
affecting the district.

SES. Socioeconomic status is a major predictor of academic achievement, and therefore
the district is particularly concerned about mitigating concentrations of poverty and
supporting all schools to serve more balanced populations of students. The percentage
of students qualifying for free or reduced lunch at Corridor is 25%, which is below the
overall average for district elementary schools of 35%.

Race and Ethnicity. Corridor’s overall percentage of minority students (17%) is well
below the district average of 29%.° The demographics by race/ethnicity are as follows:

06-07 Demographics Corridor District
by race/ethnicity % %
Am In/Al Nat 5% 3%
Asian /Pacific Isl. 1% 6%
Black 0.4% 4%
Latino 49, 10%
White 82% 72%
Unspecified 7% 6%

Most of the concern relating to equity and the achievement gap in our local context
centers on Black, Latino, and Native American students. Focusing on those groups, 0.4
% of Corridors students are Black; 4% are Latino, and 5% are Native American. These

® Minority is defined as not “white.”
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percentages are slightly above the district average for Native Americans, but fall well
below district averages for Black and Latino students.

ELL. This year 0.4% of Corridor’s students are English Language Learners; the district
average is 4%.

Special Education. 15.6% of Corridor’s students qualify for special education services;
the district average is 15%. Of its special education students, 26.2% qualify for Speech
and Language services only; 59.5% qualify for Learning Center services only; and 14.3%
qualify for both Speech and Learning Center services.

In summary, the district data for the current school year (retrieved 11/2/06) indicates
that Corridor’s student population is relatively homogeneous, with the exception of
special education students, for whom Corridor serves slightly higher percentages than
the district average: 25% of Corridor’s student population qualify for free or reduced
lunch (the district average is 35%); 17% are minority students (the district average is
29%); 0.4% are English language learners (the district average is 4%); and 15.6% receive
special education services (the district average is 15%).

The School Visit

In our school visits we looked for evidence of diversity and of a school culture and
instructional practices that do, or could, support diverse student populations.

As the data suggests, we found a relatively homogeneous student body consisting of
classrooms of mostly engaged and motivated children. The majority of classes we
observed during our school visit were electives. Corridor’s impressive schedule of
electives provides a wide variety of learning experiences that clearly could allow
children with varied learning styles to participate fully and find success in learning.
However, while the electives structure does provide a rich menu of opportunities for
diverse learners, we did not see evidence of instructional components or techniques that
would effectively serve a more diverse population with more diverse instructional
needs.

Because Corridor’s current population is relatively homogeneous, it is true that there
was little obvious necessity for teachers to use such instructional techniques. We did,
however, observe some instances where more differentiated instruction could have
been called for, and so while we draw no firm conclusions from one visit, we do note
that a more diverse student population would present more learning challenges and
would necessitate an expansion of the instructional practices we observed.

In terms of school culture, the school climate we observed clearly supported the
children Corridor currently serves, and the teachers and children all seemed to know
each other and treat each other with care and respect. We did not, however, observe
any indications that the school would be welcoming to students and families from
backgrounds differing from the majority of its current students and families.

Discussion and Conclusion: To what extent does the alternative school or program contribute
to the board’s goal of increasing equity and diversity in all schools?
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While Corridor does provide a distinctive educational program and is clearly providing
a very good education for the children it now serves, the evidence we have gathered
from the district database and from our school visit indicates that the school is not
contributing as substantively as it could to meeting the board’s goal of increasing equity
and diversity in all schools.

As we discussed in the introduction, we believe that with a strong system of
neighborhood schools, most parents will choose to send their child to their
neighborhood school unless there is a specific educational program that parents believe
would best support their child’s educational success, and that program is not available
in their neighborhood school.

Corridor’s integrated applied-learning program offers this kind of specific educational
choice for Eugene’s children and families. However, to meet the Board’s requirements
for retaining alternative school designation, Corridor must be welcoming to any family
that might desire its specific curriculum for their children, and must be ready to
effectively teach those children.

In it's Alternative School Review document, Corridor states that “Corridor welcomes
any change that would encourage and increase diversity.” We believe that Corridor is
sincere in its desire to serve a diverse student population, and that the school is well
positioned to do so. The combination of Corridor’s grade-level core curriculum and its
multiage project-based electives could be very effective in supporting high levels of
teaching and learning for diverse student populations, including low-income and
minority students.

However, evidence from our school visit and discussions with the school review
committee and staff indicate that there are challenges that could be impeding Corridor’s
ability to reach out to and serve all students and families well. We recommend
Corridor explore these challenges with the assistance of district staff in the following
three areas: expanding instruction techniques, examining school culture, and
addressing community perceptions.

Instruction. We understand that our school visit was only a single snap-shot of the
school, but, as mentioned above, we believe that a more diverse student population
with more diverse needs would require more differentiated instruction and a greater
range of instructional techniques than we witnessed. Corridor’s Alternative School
Review document states that their teachers are currently involved in staff development
focusing on new research and strategies for at-risk learners. We recommend that
Corridor continue those efforts, including an emphasis on differentiated instruction and
additional strategies for English Language Learners. Regarding special education, we
commend Corridor for serving a relatively high percentage of special education
students, and as with all district schools, recommend that its special education team
work closely with district special education staff to ensure that the school is identifying
and serving their special needs children appropriately and well.

School culture. While the school culture at Corridor is welcoming and nurturing for its
current student population, we encourage Corridor to explore if there are structural
and/or informal practices or procedures that might impede or discourage a greater
diversity of students and families from attending Corridor. We recommend that
Corridor work with Carmen Urbina, the district’s parent/family and community
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coordinator, to examine the current school culture in order to identify and address any
elements that might discourage some of Eugene’s students and families from attending
the school. We note that one structural impediment identified by Corridor’s school
review committee is the lack of after school care. Although it is more an issue of school
resources than school culture, the school’s review committee believes that it may
discourage working parents from enrolling their children in the school.

Community perception. From our discussions with Corridor’s school review
committee, it was clear that some community perceptions currently exist that might
discourage a more diverse population of students and families from attending Corridor.
For example, although Corridor specifically states that they understand the difficulties
taced by working parents and do not expect all parents to be able to spend a great deal
of time volunteering, their Alternative School Review document does state that parents
volunteer more than 2,500 hours each year, and the school acknowledges that there is
still a perception in the community that parents have to volunteer. Corridor’s review
committee also noted that although the Latino population has increased in their
community, the proportion of Latino students the school serves has remained well
below district averages, and they wondered if there were community perceptions that
discourage Latino students and families from accessing the school. We recommend that
Corridor work with district staff to more closely examine community perceptions such
as these, in order to ensure that the school is accurately perceived by its community so
that all children and families who might benefit from its program have accurate
information on which to base their school choice decisions.

We note that Corridor provides a rather complex case in terms of diversity and how
alternative schools best serve their communities and the district. Two examples of this
complexity can be seen in Corridor’s interpretation of its transfer impact and in the
school’s low percentage of Latino students.

1) Transfer impact. As Corridor points out in their Alternative School Review
document, their school is the only non-language-based alternative school program
in the North Region, and their applied learning/ project based approach offers a
choice for students with different learning styles who would struggle and/or be less
engaged in more traditionally oriented schools. The document states that by
providing such a choice for families that might otherwise transfer to schools out of
the North region, Corridor contributes to retaining a more diverse student
population in the region. The district’s transfer data supports this contention:
approximately 86% of Corridor’s students reside in the North region. On the other
hand, as discussed in the introduction, the students from the North region attending
Corridor also come from the attendance boundaries of neighboring elementary
schools with much high percentages of low-income families.

2) Regarding Corridor’s relatively low percentage of Latino students, it is not clear
whether more Latino students and families do not attend Corridor because there are
elements of Corridor’s school culture that are not welcoming to Latino families, or
because other neighborhood schools in the community simply appeal more to those
families.

In considering these scenarios, it could be argued that Corridor is in fact contributing to

a more balanced regional demographic and is not competing with neighborhood

schools, but rather offering a specific educational choice that parents can access if their

neighborhood schools don’t offer that choice. It could also be argued that Corridor is
drawing a more privileged demographic from surrounding schools. Neither argument,
however, alters the recommendations we have presented above, which we believe will
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help Corridor to ensure that it provides equitable access and support to all children and
families who would choose to attend the school.

As stated above, we believe that Corridor is sincere in their desire to serve a diverse
student population, and that they are well positioned to do so. We also recognize that
effectively addressing the complex issues of diversity and equity will require a
sustained and concerted effort on the part of Corridor’s staff and school community
over time, and so we encourage the district to provide consistent support and
monitoring for Corridor as the process unfolds.

Criterion 6. To what extent does the continued operation of the alternative school or program
constitute an efficient use of limited district resources?

Corridor has full enrollment and high academic achievement. Its integrated curriculum
structure combined with creative scheduling and staffing patterns allows Corridor to
serve its current student population effectively.

Corridor’s parents engage in fundraising for school events and field trips, but do not
use parent fundraising for additional staffing. The school is also the recipient of a major
technology grant (TILT) that is currently providing enhanced technology opportunities
for students and teachers.

Based on this data we conclude that the operation of Corridor does constitute an
efficient use of limited district resources.

Criterion 7. To what extent does the alternative school meet its enrollment targets and remain
viable as a separate school?

Corridor consistently meets its enrollment targets, and remains viable as a separate
school in its current configuration as a collocated alternative school.

Criterion 8. To what extent, and in what ways, does the alternative school impact the
neighborhood school with which it shares a building?

Corridor shares a building with Yujin Gakuen, which is also an alternative school. This
collocation of two alternative school is the only one of its kind in District 4].

To assess Criterion 8 within the scope of this review, we consider collocation as an
element of school effectiveness (i.e. how well does the school serve its children). We
asked both Corridor and Yujin Gakuen to compile a list of the pros and cons of
collocation from their individual perspectives, and to specifically consider how, or in
what ways, collocation contributes to, or does not contribute to, creating the best
educational climate for the school’s children and staff.

In its response to Criterion 8, Corridor states that “Overall, this collocation has worked

very well, and any problems we have are due to the fact that we have too many people
sharing too little space.” They go on to note “The challenges listed below have not
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ome serious problems because we have pu ms in place to ensure adequa
become s S blems because we have put systems lace to ens d te
communication and positive relations.”

The main challenges voice by Corridor center around:

1) Communication and problem solving, for which they explain, “Being a good neighbor
requires regular coordination and communication. To address this need to
coordinate use of space, we have a School Building Team.”

2) Sharing common space, which they address through careful scheduling and advanced
planning. They also note that parking is a persistent challenge.

3) Sharing administrative and professional staff, about which they state, “At the same time
that it is important to coordinate the shared staff, it is equally important to maintain
each school’s independent administration staff.” That, is, while sharing a principal
and various staff can work well, having separate office staff is also necessary.

A number of benefits were also listed, including shared activities such as the total
building breakfast social at the beginning of the year, recycling efforts, the school
garden, after school homework, chess clubs, and various special classroom events (e.g.,
class plays or performances). The schools also share in the Money for Minds fund
raiser.

Discussion and Conclusion: To what extent, and in what ways, does the alternative school
impact the school with which it shares a building?

We acknowledge both school communities for their efforts in working collaboratively to
maximize the benefits of their shared arrangement. The development of the building
team to discuss concerns and explore avenues of sharing has clearly produced positive
results.

In our conversations with both Corridor and Yujin Gakuen, sharing a principal was
seen as a benefit and as a challenge, but the key seems to be a predictable, equitable
division of time with an opportunity to flex when necessary. Capable leadership that
can encourage and facilitate good communication and compromise is an essential
component to making this arrangement work successfully. In the case of Corridor and
Yujin Gakuen, having an administrator that champions and celebrates both schools
seems to have enhanced the atmosphere of collegiality between the programs.

A significant difference in this collocation from that of neighborhood / alternative school
collocations is that these two alternative school programs do not view themselves as
competing for students. Offering two very different educational programs, with both
schools attracting full enrollment, seems to have fostered greater cooperation rather
than competition.

All this being true, sharing space still represents an ongoing challenge. While neither
school would be regarded as large on its own, together they do stress building facilities
and systems. Coordinating two schools within one building is more difficult than
coordinating just one. While cooperative strategies like staggering daily schedules can
clearly help, issues like parking, drop-off areas, and accommodating recess will always
be challenging.

We recognize the effort required by both schools to make this arrangement succeed,
and we are impressed with the results. The variables seem to be different enough from
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those in neighborhood / alternative school collocations to suggest that the
Corridor/Yujin Gakuen collocation model (i.e., alternative/ alternative) be considered
as a possible model for future relocations of other alternative schools.
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Appendices

Appendices are available on the Eugene School district website: www.4j.lane.edu

1. Buena Vista Alternative School Review document

2. Charlemagne at Fox Hollow Alternative School Review document
3. Yujin Gakuen Alternative School Review document

4. Corridor Alternative School Review document

5. Demographic data
a. Demographic data '06-'07
b. Demographic data "05-'06
c. Demographic data "04-'05

6. Special Education data
7. Parent fundraising for instructional support

8. Transfer data
a. Transfer data 2006-07
b. Transfer analysis 2006-07

9. Milwaukee French Immersion School information

From the school website: www?2.milwaukee.k12.wi.us/mfis
a. About Us
b. Focus and Philosophy

From www.greatschools.net/ cgi-bin/wi/other/print/1221
c. School demographics

From Milwaukee Public Schools Office of Audit Services
d. School audit summary

10. Special education/language immersion citations

11. Introduction to the 2005-2006 Alternative School Review Report
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Criterion 1
Does the alternative school’s educational program represent a distinctive strategy for achieving the
Board’s educational goals as defined in the Board’s adopted goals, guiding beliefs and values, and
educational philosophy statements?

Part 1. Is the school “achieving the Board’s education goals as defined in the Board’s adopted
ooals, guiding beliefs and values and educational philosophy statement?”

Buena Vista takes pride in implementing the Board’s educational goals as defined in the Board’s
adopted goals, beliefs, values and educational philosophy statement by helping children reach their full
potential, providing equal access and opportunities, as well as working to close the achievement gap.

Buena Vista’s administration, staff and parents work diligently to help all children within the
school meet their full potential. Spanish language arts and math are taught at each grade-level with the
goal of preparing each student to become bi-literate by the 12" grade. We are able to provide research
that suggests students who possess knowledge of more than one language are more likely to do better in
all language based activities than if they were learning in only one language. Buena Vista also continues
instruction in English, most of these students' primary language. This year staff is teaching a rigorous
program of English language arts in grades 3-5. Beginning in the 2007-2008 school year, this instruction
will take place in the 4™ and 5™ grade. Finally, the Buena Vista curriculum and teaching staff allow
flexible scheduling in order to assure that students with IEP needs receive individualized instruction.
Students with varied academic abilities receive a directed, culturally inclusive and flexible education,
which allows students to reach their full potential.

Buena Vista supports the Board’s goal to provide equal access and opportunity to all of its
students. The administration and staff understand and support the District’s two-tier lottery policy of
preference to students who are from low-income families. Since the 2003-2004 school year, Buena Vista
has declined to use gender balancing in student selection from the lottery. Buena Vista administration
and staff support the premise that all students deserve fair access and the opportunity to attend any
alternative school.

Buena Vista administration, staff and parents recognize the individual and societal advantages to
closing the achievement gap. Using the Response to Intervention model, Buena Vista gives extra reading
instruction to those students who are reading below grade level as identified through reading assessment
data. Since the facilitating teachers and one of the instructional assistants are bi-literate, they provide
intervention to those students who need support to accomplish a high level of reading skill in both
Spanish and English. The administration and staff at Buena Vista commit to the philosophy that all
students who enter Buena Vista graduate from Buena Vista with a command of the Spanish and English
languages. Buena Vista commits available time and resources to closing the achievement gap.

Part 2. What is the school’s purpose and does its educational program represent a
distinctive strategy for achieving the Board’s educational goals?

Criterion 1.a
What is Buena Vista's purpose?

Buena Vista’s distinctive strategy centers on a program that teaches students to become bi-literate
in Spanish and develop an appreciation for cultures of Spanish-speaking nations. Americans are citizens
of a globally interdependent world and a culturally diverse nation. This creates the need for more
individuals to become competent in another language. Buena Vista’s goal is to educate each student to
better understand, speak, read and write the Spanish language. Buena Vista’s unique teaching staff



represents many Spanish speaking countries. Therefore, students gain an in-depth understanding and
appreciation for other cultures.

Specifically, the Spanish Immersion Program at Buena Vista manifests the following goals and
outcomes for each student:

* To understand Spanish when spoken by a native speaker.

* To lay the foundation for speaking Spanish with near-native fluency and accuracy.

* To read developmentally-appropriate Spanish materials.

* To develop an understanding of and appreciation for the many cultures in which Spanish is
spoken.

* To perform as well or better in reading, writing, speaking and math than students who are taught
only in English.

* To appreciate how customs and language in the United States have been influenced by many
different cultures.

* To recognize the worth and contributions of all people and their cultures.

Criterion 1.e.
To what extent and how do the alternative school teachers emphasize a specific instructional strategy?
Buena Vista teachers emphasize a specific instructional strategy by instructing all students in
Spanish. These students predominantly speak English which is their primary language. The teaching
staff at each grade level includes bi-literate and bi-cultural teachers.

Criterion 1.1.
Does the alternative school anticipate any significant changes in its program?

Research indicates that many bilingual students perceive, interpret and communicate at an
advanced level. Research also shows that bi-literate students comprehend English grammar better and
eventually perform better on English standardized tests. Bi-literacy also contributes to a student’s verbal
creativity and problem solving skills.

To best accomplish the goals of preparing all students to be bi-literate by the 12" grade, Buena
Vista is in the process of restructuring its program. In the 2002-2003 school year, Buena Vista staff
engaged in an intensive study of language acquisition research and chose the full immersion model as the
best program for their population of students. The administration and staff used the 2003-2005 school
years to create a model to implement as a full immersion program. In the 2005-2006 school year Buena
Vista’s first grade began its full immersion journey. These students advanced into a second grade full
immersion classroom this school year. Next year they will progress into a third grade full immersion
classroom. The 4th and 5th grades will remain at 50% Spanish and 50% English, which is the current
language ratio at these grade levels.

Research and case studies demonstrate that the full immersion model supports the developmental
needs of 6, 7 and 8 year old students. Prior to our implementation of the full immersion program the
students alternated daily between an English and a Spanish classroom at all grade levels. Now the 1* and
2nd grade students benefit from more effective time spent in a full immersion Spanish program with one
primary teacher in one classroom. This will continue next year for the 3™ grade students.



Criterion 2
To what extent does the alternative school’s decision-making process for governance of the school
differ from those used in other schools?

Buena Vista’s decision-making processes are similar to those of other schools. The
administration follows the direction of the decision making grid, developed by staff and site council,
when processing and making decisions. The co-located schools, Buena Vista and Meadowlark, hold
additional combined site council, staff and leadership meetings. The representative parties solve mutual
problems, brainstorm ideas and plan combined events that will improve both schools’ facility and quality
of life for students, families and staff.

Criterion 3
To what extent is the alternative school able to demonstrate evidence of continued strong interest
among staff, parents and students?

Buena Vista enjoys a healthy support system from its staff, parents and students. Staff is flexible
in its willingness to change teaching strategies, philosophies and curriculum, as well as other areas, based
on an understanding of best practices. Their commitment to a culturally rich curriculum, that also
supports language development, is evident in everyday practice and showcased performances. The
Buena Vista staff has a reputation for being loyal to the program and staying for many years, often until
retirement.

Parent participation is one of the strongest foundations of Buena Vista. The volunteer base is
energetic and focused. For example, in the 2005-2006 school year Buena Vista parents recorded over
2,600 volunteer hours. Buena Vista parents financially support the schools efforts in closing the
achievement gap by providing the additional staffing necessary for student support and intervention. The
parent organization is comprised of at least sixteen board members and many volunteers, who coordinate
a myriad of school events, including fundraising and community outreach activities.

The District’s lottery data clearly and overwhelmingly demonstrates strong interest in the
program. Buena Vista’s inexhaustible waiting list is proof of continuous support for the program.
Furthermore, many former students fulfill their International High School community service
requirements at Buena Vista, which demonstrates continuing student support. Buena Vista continues to
have strong student support for the program as students move to middle school. For the 2006-2007
school year all but two students remained in the Spanish Immersion program as they entered 6" grade.

Criterion 4
To what extent does the alternative school or program enhance the District’s educational program?

Buena Vista’s curriculum enhances the District’s educational program as demonstrated by the
school’s unique purpose, its distinctive strategies and its efficient implementation of those strategies.

As previously stated, the Spanish curriculum clearly increases students’ present and future
potential to become bi-literate. Interestingly, for a student who may have learning disabilities, one of the
only successful paths to bi-literacy is for that child to immerse themselves in a second language at an
early age. By comparison, the traditional time-line for an introduction of a second language may preclude
this student from becoming bi-literate.

The culturally diverse staff educates Buena Vista students to respect and inquire about different
cultures. Fiesta Cultural showcases Buena Vista’s commitment to cultural studies. Each class studies a
specific country’s geography, culture, and traditions. At the end of the year, each class performs a dance



from the country it studied. The students look forward to this highlight, take pride in what they have
learned and honor the unique tradition of the particular country studied.
Buena Vista values the advancement of learning outside the classroom. The staff plans the following
educational trips.
* Second grade: Trip to Woodburn to interact with its Spanish speaking population
* Third grade: Walking tour of Downtown Eugene to learn more about this area’s government
and history.
* Fourth grade: Oregon History study trip to Salem and the State Capital building.
* Fifth grade: Optional trip abroad to a Spanish speaking country which a parent group
researches, plans, coordinates and implements.
The students have after school opportunities to experience music from different cultures. Currently, over
100 Buena Vista and Meadowlark students participate in three after school choirs, in which every student
is invited to participate. The educationally designed trips and after school activities supplement a
student’s learning experience and receive a tremendous amount of support from all the interested parties.

Criterion 5
To what extent does the alternative school or program contribute to the Board’s goal of increasing
equity and diversity in all schools?

The diversity of Buena Vista steadily increased over the past several years and all interested
parties hope this trend will continue. This increase relates to the administration and staff’s commitment
to ensure that every student who enters the program remains in the program. The following data points
illustrate this trend:

* Students qualifying for free and reduced meals has increased from 16% in the 2004-2005
school year to 18% in 2005-2006 to 22.5% in 2006-2007.

* For the past 3 years, BV has maintained its Special Education population. If a student is
identified as needing an IEP, that student receives services and stays in the program.

The following accomplishments contribute to the goal of increasing equity and diversity:

* Buena Vista administration, staff, students, and parents expect respect from each other and
support all safety considerations. The District’s anti-harassment and discrimination policy
clearly navigates these issues and the school strictly enforces this policy.

* The administration and staff implemented a school-wide behavior plan, a “Check In and
Check Out” system, and First and Second Step Curriculum all of which support students
who struggle behaviorally.

* The school’s participation in the Response to Intervention grant allows the staff to focus
additional support on students who struggle in reading.

* The administration hires staff from diverse cultures and backgrounds.

Buena Vista staff works hard to create a school environment that nurtures all children no matter their
background or ability.

Criterion 7
To what extent does the alternative school meet its enrollment targets and remain a viable as a
separate school?
According to lottery and district data, Buena Vista easily meets its enrollment targets. Buena
Vista caps classroom enrollment at 26 students per class with an overall enrollment of 252 students.
When a student leaves in any school year, it is usually in the upper grades. Buena Vista offers the next



child on that grade level’s waiting list the open position. Often there are no students on the 4™ or 5"
grade waiting list. If we did not cap the 1st and 2nd grade classrooms, any time we lost a student in the
upper grades we would need to replace them in the lower grades, increasing the class size to much larger
than is educationally sound.
Criterion 8
To what extent and in what ways does the alternative school impact the neighborhood school with
which it shares a building?

From Buena Vista

Strengths of collocations for school climate
* Diversity of students and staff

* The schools coexist very well
e Larger parent & student base
* More kids means more friends
* Parent organizations work well together as evidenced by the combined social events and
combined site council meeting for the benefit of the entire school’s population
¢ Children learn to respect and learn from one another
* Neighborhood playmates attend both schools
* Two good schools with good families
Limitation of collocation for school climate
* Traffic creates frustrating and dangerous situations
e Half the school feels unfamiliar to the students who attend the other half
* Resentfulness both ways/parent strife
* Difference in socio-economic status
e Perception that Principal may favor one school over the other
*  More opportunities for ML kids (i.e. Computer teacher, P.E. teacher, more I.A. time, after school
programs)
* BV must use fundraising for staffing purposes (i.e. part-time reading facilitator and some L. A.
time used to provide interventions for students, library and technology support)
* Perception is that BV has unlimited resources which is inaccurate
Strengths of collocation to serve the needs of all students
* Shared resources allow for economy of means (i.e. administration, technology, library, music,
infrastructure, playground and surrounding landscape)
* Higher level of services because of shared resources
* Can choose immersion for 1 student in a family and a traditional school, Meadowlark, for another
and drop off at 1 site
* A larger population of children in extra-curricular activities such as scouting and sporting events
* Funding sources from each school support both schools
Limitations of collocation to serve the needs of all students
* The facilities too small and crowded, limiting growth potential for both programs
* Lack of kindergarten for Buena Vista
o Difficult for students to transition from English reading to Spanish reading in 1% grade
(i.e. relearning letter names and sounds)
o Hardship on families to switch schools from kindergarten to 1* grade




o Because other language immersion programs begin in kindergarten, some families
sacrifice entrance into those programs while awaiting lottery results of placement into
Buena Vista
o Spanish kindergarten level curriculum must be taught in 1* grade, thereby greatly slowing
the rate of academic learning at all levels
Separate start and end times for schools
Sharing principal may mean Spanish focus is lost
Shared school increases the overall building population, diminishing small school benefits
Limited resources may create competition/negative comparison
After-school activities funded through Meadowlark are not available to BV, who does not have
the funds for after school activities
Special Education and Speech/Language instruction are in English instead of Spanish
Library books are predominently English
Most computer programs are English

From Meadowlark

Strengths of collocation for school climate

ML students interact and socialize with students from different backgrounds, have larger group
of friends

Sense of cooperation between staffs is a role model for students

Staff and parents from both schools work together when it benefits both schools

Combined activities like Spirit week, Book Fair, PBS assemblies and reward days create a fun
school climate

Limitations of collocation for school climate

Difference in socioeconomic status between ML and BV creates an atmosphere of inequity;
A sense of privilege and “have-nots” separates kids outside of school that follows them into high
school
o Parent involvement and fundraising
o Exclusion, unhealthy competition and disrespectful attitude is evident
Socially exclusive events for BV kids (i.e. Fancy Friday, class trip)
Kindergarten students lose friends due to lottery
Alternative schools in general break down the connectedness within a neighborhood that a
neighborhood school can create

Negative impact on staff:

Materials are paid for by one school and used by another

Limited space can create tension when many need to use available space

Staffs do not have same goals, which pull administration and specialists in different directions
Difficult to establish traditions when every other year schools must trade with each other (i.e.
Special person’s day, graduation, dance festival)

Staff work load increases due to extra time and energy spent in meetings to work on
communication, problem solving and planning needed to have positive staff relationships
between two staffs



e BV is perceived to be a better school; more challenging, more parent involvement, attended by
the “cream of the crop” students, which requires extra time and effort for ML staff to “prove”
that ML is not inferior to BV

* BV taking students from ML so numbers decrease, affecting school staffing

Negative and inaccurate perception of ML:

e The perception that only an alternative school can meet the needs of high achieving students. This
changes the natural balance of the neighborhood school so that there are fewer opportunities for
our stronger students

e ML is thought of as the school you only go to if you don’t get into BV

e School report cards are compared and publicized but do not reflect the differences in student
populations (i.e. students with special needs, non-English speaking students, and students living
in poverty.

Relationship between Parents:

e Elitist, demeaning attitudes and comments by some BV parents toward ML kids, school and
families during school and non-school events

e Expectations of joint events intimidating to some ML families (i.e. track meet, Jogathon)

Loss of involved families:

e Many actively involved neighborhood families apply to BV because it is more prestigious and
easily accessible in the same building as ML, which creates a loss of those involved families.
Many of these families have more resources, more time to volunteer, and more money for
fundraising.

Fundraising:

e Separate activities create division and competition between parents/students

e BV kids earn more prizes during joint fundraisers (i.e. principal party for jog-a-thon)

e ML parent involvement and fiscal support from their families cannot compare to that of BV
resulting in feelings of inadequacy (carnival vs. auction/graduations/concerts/fundraisers.) ML
carnival earned $6000, vs. Auction for BV earned over $25,000.

Strengths of collocation to serve the needs of all students

e BV and ML parent library volunteers help support both schools’ staff and students

e ML has small school advantages, as well as large school advantages

e Better use of funds to support both programs:

o Library is better stocked
o Can combine some staff development
o Computer lab is better equipped
e Better use of FTE and classified time:
o Full time instead of part time music, and after school choirs
Full time Sped teacher.
More hours for technology support
More IA hours for media and library support
Combined RTT and SST team to meet the needs of students.

@)
@)
@)
@)

Limitations of collocation to serve the needs of all students
* ML has to carry extra students in their kinder, giving it very high numbers. This is because BV
doesn’t have a kinder and many BV siblings, living in the ML attendance area, attend ML kinder.
Also, many ML kinders apply to the lottery and are accepted into BV. If ML didn’t have extra



students in their kinder, the ML program would be severely affected from losing so many
students to BV.
Not enough space-
o Limits ability to do academic intervention (i.e. tutoring, small group interventions)
o Limits the growth potential of both programs
o Creates scheduling nightmares for meetings, after school programs
Safety issues with parking, traffic, and crosswalk
Principal, Sped teacher and student support team split between two schools
Some funds, such as the PE grant, go to building instead of schools, creating supply/budget issues



